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About the Author

The quality of this textbook reflects Judy Herr’s intense dedication to 
early childhood education, with over 40 years of experience in the field: 
teaching, writing, consulting, and service. Judy supervised and admin-
istered seven children’s programs in the Child and Family Study Center 
at the University of Wisconsin-Stout. She also served as the early child-
hood program director, graduate home economics program director, men-
tor to graduate students, and Associate Dean of the College of Human 
Development. 

Judy has published numerous early childhood education books, cur-
riculum guides, and journal articles. Her articles have been printed in jour-
nals such as Young Children, Journal of Family and Consumer Sciences, Early 
Childhood News, and Texas Child Care Quarterly. This text, Working with Young 
Children, has been published in English, Spanish, Chinese, and Arabic.

Judy has been a guest speaker at local, state, regional, national, and 
international conferences. She was invited to Pai Chi University in Korea 
as the Distinguished Invitational International Scholar. She has partici-
pated in the prestigious Management Development Program at Harvard 
University. She is active in professional associations, including the Na-
tional Association for the Education of Young Children. Judy has received 
many awards, including the Shirley Dean Award for Distinguished Ser-
vice to the Midwestern Association for the Education of Young Children. 
She was also named a Dahlgren Professor at the University of Wiscon-
sin-Stout. Judy received an Outstanding Teaching Award at the University 
of Wisconsin-Stout.

The University of Wisconsin-Stout also awarded Judy the prestigious 
James Huff Stout Award for outstanding achievement. The award recog-
nized her as a national and international educator, a prominent leader 
in early childhood education, a notable, prolific author, and an esteemed 
researcher.
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New to This Edition

The tenth edition of Working with Young Children has been revised and updated to reflect the most 
effective practices for promoting children’s growth and development and guidelines for developmental-
ly appropriate practice. For instructor convenience, the chapters have been organized into lessons with 
corresponding review questions and auto-grading capabilities. The NAEYC Essentials for High-Quality 
Programs and Code of Ethical Standards have been updated. STEM activities and technology engage-
ment have been added in all curriculum-related chapters. New social studies strategies are included to 
promote inclusion, acceptance, and enabling children of diverse cultures. The importance of the develop-
ment of executive function and self-regulation is stressed. Recognizing the child’s cultural background 
and home language is emphasized throughout the text. Recently published and classic children’s books 
have been recommended for all classroom curriculum areas. New photographs appear throughout the 
textbook of children from birth through school-age. Under many of the pictures are questions to chal-
lenge students’ thinking. In addition, content in individual chapters has been updated. Examples include:

• Chapter 2: Types of Early Childhood Programs includes a section on military child care. 
• Chapter 3: Child Development Principles and Theories recognizes the historical influences on 

educating children of Beverly Prosser and Martha Bernal. 
• Chapter 9: Preparing the Environment includes a section on infant and toddler environments.
• Chapter 10: Selecting Toys, Equipment, and Educational Materials now has a distinct section on 

infants and toddlers.
• Chapter 11: Reflects the most recent USDA guidelines.
• Chapter 19: Guiding Art, Block building, and Sensory Experiences, includes suggestions for 

promoting children’s creativity and STEM.
• Chapter 22: includes the use of smart boards in teaching manuscript writing and the impact on 

emergence literacy.
• Chapter 28: Guiding Field Trip Experiences includes a section on virtual field trips.
• Chapter 32: Engaging Parents and Families includes strategies for family capacity building, 

engagement, and supporting military families.
• Chapter 33: A Career for You in Early Childhood Education includes expanded avenues for 

seeking employment.
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Credentialing Partners and Support
Goodheart-Willcox appreciates the value of industry credentials, certifications, 

and accreditation. We are pleased to partner with leading organizations to support 
students and programs in achieving credentials. Integrating industry-recognized 
credentialing into a career and technical education (CTE) program provides many 
benefits for the student and for the institution. By achieving third-party certificates, 
students gain confidence, have proof of a measurable level of knowledge and skills, 
and earn a valuable achievement to include in their résumés. For educators and ad-
ministrators, industry-recognized credentials and accreditation validate learning, 
enhance the credibility of programs, and provide valuable data to measure student 
performance and help guide continuous program improvement.

Working with Young Children is correlated to the Basic and Advanced Job Ready 
Early Childhood Education and Care credentials offered by NOCTI and to the Early 
Childhood Education certification offered by Precision Exams by YouScience.

NOCTI Certifications
Goodheart-Willcox is pleased to partner with NOCTI, a leading provider of in-

dustry certification solutions for CTE programs across the nation. With over 50 years 
of experience, NOCTI is a valuable partner in the CTE community’s efforts to improve 
America’s workforce. Goodheart-Willcox has created correlations between select prod-
ucts and the standards and competencies that make up the NOCTI credentials, to the 
benefit of states, instructors, and students working to achieve NOCTI credentials.

NOCTI certifications (knowledge-based and skill-based) are developed by na-
tional teams of subject matter experts as part of the process that meets personnel 
accrediting standards and requirements under ISO  17.024, resulting in credentials 
measuring skills and competencies critical for learner success outside the classroom. 
From online test delivery and psychometric services to digital badging and profes-
sional development, NOCTI uses the latest tools and methods to provide relevant 
solutions for those in CTE. For more information about NOCTI, visit www.nocti.org.

Precision Exams by YouScience Certification
Goodheart-Willcox is pleased to partner with Precision Exams by YouScience, 

correlating select Goodheart-Willcox titles to Precision Exams Certifications, to 
the benefit of states, instructors, and students working to achieve Precision Exams 
Certifications.

Precisions Exams Standards and Career Skill ExamsTM are created in concert 
with industry and subject matter experts to match real-world skills and marketplace 
demands. Students who pass the exam and performance portion of the exam can 
earn a Career Skills CertificationTM. For more information about Precision Exams by 
YouScience, including a complete listing of their 150+ Career Skills ExamsTM and cer-
tificates, please visit www.youscience.com/certifications/career-clusters/.

To see how Working With Young Children correlates to credentialing and 
certification standards, visit the Correlations tab at https://www.g-w.com/
working-with-young-children-2024.
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TOOLS FOR STUDENT AND INSTRUCTOR SUCCESS

Student Tools
Student Text

Working with Young Children 
covers the knowledge and skills 
required to prepare students 
for a career in early care and 
education. The lesson-based 
structure includes extensive 
assessment opportunities and a 
selection of Workplace Connection 
features, which provide students 
with information about early childhood careers. 
The following supplemental materials to the text 
are available for students with access to digital 
resources. The workbook is also available in print.

Workbook
• Hands-on practice includes questions and 

activities.
• Organized to follow the textbook lessons to help 

students achieve essential learning outcomes.

Observation Guide
• Activities help guide students through the 

observation process that is fundamental to 
evaluating children’s development.

• Chapters are coordinated for use with the 
text, providing forms and instructions to help 
students benefit from their time withchildren. 
Students will also have opportunities to plan, 
lead, and evaluate their own activities.

Companion Website
• For digital learners, e-flash cards and vocabulary 

exercises allow interaction with the content to 
create opportunities to increase achievement.

Instructor Tools
G-W Ignite

G-W Ignite provides a seamless user experience for both 
you and your students. The easy-to-navigate interface and 
class rostering capabilities make setting up a course easy and 
intuitive. Instructors can quickly and easily share assignments 
with students. Auto-graded activities and assignments make 
grading easier than ever, and rubrics are provided for ease 
of grading when required. Extensive reporting capabilities 
allow instructors to view students’ progress and evaluate 
performance against learning outcomes and key standards. 
Students have their own My Progress dashboard where they 
can view grades and comments from their instructor.

G-W Ignite provides a complete learning package for you 
and your students. The included digital resources help your 
students remain engaged and learn effectively.

• The Online Textbook is a reflowable digital textbook 
that works well on all devices. It also works well with 
screen readers and accessibility tools.

• The Workbook content in digital format provides 
opportunities for students to reinforce their 
understanding of learning outcomes in the text. 
Instructors can easily assign activities and grade student 
work using the rubrics provided.

• The Observation Guide in digital format helps students 
log and evaluate their observations when working with 
young children.

• Videos dive deeper into key concepts with guided 
worksheets and quiz questions.

• Drill and Practice Vocabulary Activities, provided for 
all key terms in every lesson, provide an active, engaging, 
and effective way for students to learn the required 
terminology.

• Use the Pretests, Posttests, and Exams to assess 
students’ knowledge of learning outcomes and key 
standards. These prebuilt assessments help you 
measure student knowledge and track progress in 
achieving learning outcomes.

• The Instructor Resources provide instructors with time-
saving preparation tools such as answer keys, editable 
lesson plans, and other teaching aids.

• Instructor’s Presentations for PowerPoint® are fully 
customizable, richly illustrated slides that help you teach 
and visually reinforce the key concepts from each chapter.
See https://www.g-w.com/working-with-young-

children-2024 for a list of all available resources.

Professional Development
• Expert Content Specialists
• Research-Based Pedagogy and Instructional Practices
• Options for virtual and in-person PD
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Guided Tour

The instructional design includes student-focused learning tools to help students succeed. This visual 
guide highlights the features designed for the textbook.

Reading Advantage provides reading 
comprehension advice at the beginning of each 
chapter.
Case Study describes a real-world scenario with 
application questions to consider.
Essential Question provides a starting point for 
thinking about the material in the lesson.
Learning Outcomes identify the knowledge 
and skills to be obtained when the lesson is 
completed.
Key Terms lists the vocabulary words to be 
defined in each lesson.
Lesson Review Questions provides an 
opportunity to assess student learning.

You: Working with Young 
Children
Lesson 1.1: Evaluating Careers in Early Childhood

Lesson 1.2: Becoming a Successful Teacher

Reading 
Advantage
Skim the review 
questions at the end 
of the chapter before 
you read it. Use them 
to help you focus on 
the most important 
concepts as you read.

Chapter 1

4 Copyright Goodheart-Willcox Co., Inc.

Copyright Goodheart-Willcox Co., Inc. 5Goodheart-Willcox Co., Inc. 5Copyright Copyright Go

Opening image credit: paulaphoto/iStock via Getty Images

Case Study
Choosing an Early Childhood Career

Read the case study as a class and discuss the questions that follow. After you fi nish reading the 
chapter, discuss the case study again. Have your opinions changed based on what you learned? If so, 
how?

Georgie Kondra is a fi rst-semester high school senior who lives in a small Wisconsin village. Georgie 
is currently enrolled in a class focused on working with young children. At 14 years of age, Georgie 
completed a babysitting course and since has periodically babysat for several neighborhood children. 
Georgie also helps her mother care for her three-year-old twin sisters, whom she fi nds fascinating.

Georgie loves her class. Both the coursework and practical experiences have been rewarding. 
When around young children, Georgie has always found joy and is considering a postsecondary degree 
in early childhood. Recently, during a meeting with the school’s guidance counselor, Georgie discussed 
the possibility of an early childhood career. Together, they explored career opportunities and different 
postsecondary institutions that offered an early childhood degree. The counselor told her some post-
secondary institutions offered college credit for the completion of the early childhood high school class, 
which means Georgie would earn high school and college credit at the same time.

The counselor sensed Georgie’s great interest and enthusiasm for teaching, but highly 
recommended Georgie to talk with early childhood teachers in the fi eld. Georgie needs to explore 
career opportunities in early childhood, characteristics of successful teachers, and a teacher’s 
responsibilities.

Give It Some Thought
1. Do you think the counselor gave Georgie good advice? Why or why not?
2. What early childhood career opportunities do you think Georgie will identify when talking to 

teachers?
3. What do you think are the characteristics of a successful early childhood teacher?
4. What do you think are the responsibilities of an early childhood teacher?

6 
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Essential Question
What factors do I need to evaluate about career opportunities on my journey to becoming an early childhood professional?

Learning Outcomes
After studying this lesson, you will be able to1.1-1 analyze how the effects of social, cultural, and economic changes will increase the need for childcare services and early childhood teachers.1.1-2 analyze career opportunities in the early childhood fi eld.

1.1-3 summarize the education and training required to work with young children.
Key Terms 
early childhood
entrepreneur
cultural diversity
skipped generational families
prekindergarten (pre-K)
nanny
au pair

head teacher
family childcare home
licensing specialist
quality rating and 

improvement 
systems (QRIS)

quality-rating specialist (QRS)

I sabella takes care of toddlers (Figure 1.1). Lucia, who has been a preschool teacher for two years, has taken a position as a center director. Her friend Marko is the parent coordinator in a local Head Start center, while Juan Pablo, who was another classmate, is a parent educator. Two other classmates, Sung Jee and Ivanna, opened 

?

Evaluating Careers in Early Childhood

a children’s bookstore online. Each of these individuals studied early childhood education. These are just a few of the many challenging and 
rewarding career opportunities within the early childhood fi eld.

Already you may ask yourself, “What is early 
childhood?” Early childhood covers the period from birth to nine years of age. During this time, growth is very rapid. The child develops a sense-of-self as well as language, cognitive, social-

emotional, problem-solving, self-help, and motor skills. The research is clear: accomplishments during this period of development are a critical foundation for learning, achievement, and well-being throughout life.Early childhood education and childcare programs are an important part of life in the United States (US). This lesson reviews early childhood care and education career opportunities and the social and economic changes that will continue to create a need for early childhood teachers.

Lesson 
1.1

Rawpixel.com/Shutterstock.com
Figure 1.1 Taking care of toddlers is one of many job 
opportunities for people who study early childhood.

Chapter 1   You: Working with Young Children
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Lesson 1.2 Review
1. Which of the following is not present in 

an appropriate and stimulating learning 
environment? (1.2.1)
A. A variety of engaging learning materials
B. Safe, age-appropriate toys
C. Books
D. Tall shelving units

2. Which of the following is a common 
characteristic of successful early childhood 
teachers? (1.2.2)
A. Promotes positive classroom behaviors
B. Loses patience easily
C. Does not enjoy challenges
D. Low energy level

3. Teachers can do each of the following to 
help maintain their physical and emotional 
health except (1.2.2)
A. get enough sleep.
B. eat nutritious meals.
C. stay physically fi t.
D. not seek help if they are suffering from 

depression or anxiety.
4. True or False. Intrinsic motivation is driven 

by internal rewards that you fi nd satisfying.

Early Childhood Insights provide insight into 
early learning environments.
Workplace Connections explore policies and 
guidelines in early learning environments.
Health Highlights identify policies and 
procedures that promote children’s health.

Unit Four   Learning Experiences for Children
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You may wish to include books on topics children 
in the group are facing, such as going to the 
doctor or dentist, the birth of a new sibling, 
making friends, and dealing with the death of a 
pet. Some books, such as the children’s favorites, 
can remain in the area continually. Rotate other 
books frequently. Fun books should always be 
available. Add new books often to stimulate 
children’s interest and enthusiasm. You might 
consider borrowing books from friends, parents, 
and public libraries.

Locate the library area away from traffi c. 
Dividers should separate it from the rest of the 
classroom. This provides a quiet atmosphere. 
Scissors, crayons, and painting should not be 
allowed here. These limits should prevent misuse 
of the books.

Choose books for the library area carefully, 
and consider each child’s developmental needs. 

globalmoments/iStock via Getty Images Plus

Figure 20.14 Displays that show book covers 
encourage children to look at books on their own. What 
are the benefits of displaying books throughout the 
activity centers in the classroom in addition to the 
library area?

Focus on Careers
Librarians and Library Media Specialists

Librarians and library media specialists who 
work with children generally work in school or public 
libraries. Their responsibilities may vary depending 
on the library. Librarians and library media specialists 
may create and use databases of library materials; 
organize library materials; research new books, 
materials, and equipment for purchase; teach 
children about using library resources; and plan 
programs for various audiences, such as story time 
for children. Additionally, they may also train and 
supervise library technicians and other library staff.
Career cluster: Education and Training.
Education: The education and training requirements 

for librarians and library media specialists require a 
master‘s degree in library science.
Job outlook. Employment for librarians or library 
media specialists is expected to grow 9 percent 
through 2030, which is about as fast as average for 
all occupations.

To learn more about a librarian or library media 
specialist, visit US Department of Labor websites 
for the Occupational Outlook Handbook (OOH) and 
O*NET OnLine. You will be able to compare the 
job responsibilities, educational requirements, job 
outlook, and average pay for librarians with similar 
occupations.

Workplace Connections
Volunteer Opportunities for 
Storytelling

Contact local early care and education 
programs, libraries, after-school programs, or 
family childcare providers to fi nd opportunities 
for volunteering your services during story time. 
Your service may be making or preparing props 
or other materials; setting up the story area;  
managing children during story time; or reading 
a story.
1. Discuss the expectations with the head of 

the program beforehand.
2. Document your service to include in your 

portfolio.

Unit Four   Learning Experiences for Children
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Afterwards, share the recording and ask the 
children to watch and refl ect. Promote their 
thinking by asking what they were feeling.

You can also use a tablet to have children 
refl ect about a topic or event. Record the children 
interacting. Afterward, share their record. Have 
them watch the video. Then ask them to tell you 
what they saw and felt.

Flannel Boards
A fl annel-board story is one of the most 

popular listening activities for young children. 
Flannel board, or felt board, storytelling uses 
characters and props cut out of felt and placed 
on a felt background (Figure 20.13). Teachers 
may purchase fl annel boards from school supply 
stores, catalogs, online, or may make them. To 
make a board, you will need a piece of foam 
insulation board, 27 by 17½ inches. You can buy 
this material at a lumber supply company. To 
prepare the board, cover it with two contrasting 
pieces of felt or heavy fl annel, 29 by 19½ inches. 
The two pieces provide different-colored 
backgrounds for felt fi gures.

Pieces of heavy paper, cardboard, felt, or 
textured fabrics can show major characters or 
objects. These may be hand-drawn, bought, or cut 
out of storybooks. Flannel-board books contain 
many stories. They also often contain patterns 

for characters and props. You can purchase these 
from school supply stores and exhibit areas at 
early childhood conferences.

A quick way to make fi gures is to purchase 
pattern-transfer books at sewing and craft stores. 
School copy machines can make the fi gures larger 
or smaller. When preparing fi gures, consider the 
size of your fl annel board and always try to make 
the fi gures an appropriate size. For example, a 
dog should be larger than a cat; likewise, a cow is 
larger than a dog. Include ethnicity and cultural 
diversity when preparing human fi gures.

Use a nonwoven interfacing fabric to prepare 
fi gures for the fl annel board. Hold the fabric in 
place and trace over the patterns with a black felt 
pen. Fill in the areas you wish to brighten with 
fl uorescent paint or crayons. You can embellish 
the pieces with wiggly eyes, yarn for hair, liquid 
glitter, sequins, and other interesting items.

Choosing and Presenting a 
Flannel-Board Story

Use the same criteria for selecting fl annel-
board stories as you do for storytelling. Consider 
the children’s age, experience, and interests. 
Popular books that lend themselves to fl annel-
board presentations include The Very Hungry 
Caterpillar by Eric Carle, Brown Bear, Brown Bear, 
What Do You See? by Bill Martin Jr. and Eric Carle, 
and Polar Bear, Polar Bear, What Do You Hear? by 
Bill Martin Jr. and Eric Carle.

Early Childhood Insight
Making Felt Figures

Felt fi gures can also be made from 
storybooks. To make fi gures for a fl annel board, 
purchase two copies of the same book. Cut out 
the pictures from the even-numbered pages 
of one book. Then cut out the pictures from 
the odd-numbered pages of the second book. 
When fi nished, glue a piece of fl annel on the 
back of each picture. Write the page number on 
the back of each piece to keep track of the story 
sequence. This will prevent the story order from 
getting mixed up. Keep the third book intact, 
allowing the children to retell the story.

Judy Herr

Figure 20.13 These felt figures are placed on the 
flannel board as the story is told. How do you think 
children benefit from flannel board stories?

Chapter 20   Guiding Storytelling and Language Experiences
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of achievement, love, and reassurance. A book 
that uses all three themes is Peter Rabbit. In the 
story, Peter has an adventure but safely returns 
home (achievement). His mother tucks him into 
bed and gives him tea (love and reassurance). 
Examples of other such stories include Little Bear, 
Mike Mulligan and His Steam Shovel, and Little Tim.

Selecting the right book is important. Books 
are like mirrors refl ecting life experiences. 
Children see themselves in literature and love 
experiences that relate to their own lives. Books 
can help them develop a positive racial identity 
in a diverse society. Their race and cultural 
heritage are an important part of who they are, 
and they need to build relationships across races. 
Likewise, books are important for promoting the 
understanding and acceptance of children with 
diverse disabilities.

Family life stories contain the theme of 
social understanding. The children in these 
stories usually have challenges. Some challenges 
may be funny; some are serious; however, all 
problems reach resolution with love and concern. 
These stories help children develop social 
understanding by sharing the problems, troubles, 
and feelings of others. Examples include Johnny 
Crow’s Garden, My Dog Is Lost, My Grandpa, Timid 
Timothy, and Will I Have a Friend?

Young children also enjoy animal stories. In 
these stories, animals often have some human 
qualities. Usually, the animal hero has some 
unusual success or ability. Examples include Little 
Brown Bear; All About Dogs, Dogs, Dogs; Nothing 
but Cats, Cats, Cats; and Angus and the Cat. Fables 
are simple stories where an animal is the main 
character and often points out a moral lesson.

Fairy tales are another type of book enjoyed 
by older children. Fairy tales have a theme of 
adventure, excitement, and achievement. The 
characters or heroes perform hard tasks in order 
to succeed. They must confront giants, witches, or 
other obstacles. Kindness and goodness win out 
over evil. Three Billy Goats Gruff, Three Little Pigs, 
and Cinderella are popular examples of fairy tales. 
These books are predictable. To help children 
make sense of the stories, the author provides 
obvious clues, pictures, and repeated phrases.

20.1-3 Selecting 
Children’s Books

Storytelling is an art that requires study and 
practice. The key to success is choosing the right 
book. Choose books that refl ect the rich diversity 
of all children. They should help children see 
themselves, including their race and cultural 
heritage. You need to know what the children’s 
lives are like inside and outside the classroom 
to select the appropriate books. Books should 
also help them develop an understanding of 
themselves and others. School-aged children need 
exposure to America’s rich and diverse history.

Concept picture books, picture storybooks, 
folktales, nursery rhymes, and informational and 
fi ctional books should all be included. Concept 
picture books consist chiefl y of pictures used 
with prereaders. The images play an essential 
role in telling the story. These books teach young 
children early concepts such as shapes, numbers, 
colors, and alphabet letters. Picture storybooks 
are books that combine words and pictures to 
tell a story, or they may contain poetry. Folktales 
are stories typically passed on by word of mouth 
to stimulate the children’s imaginations and 
share cultural traditions. The Three Little Pigs, The 
Gingerbread Boy, The Three Billy Goats Gruff, and 
The Little Red Hen are examples.

Health Highlights
Using Books to Teach About 
Health

Children love stories. Using storybooks 
about health, such as Taking Care of My Teeth/
Cómo cuidar mis dientes by Terri DeGezelle, My 
Tooth Is LOST! by Drew Daywait, or First Time 
Dentist by Jess Stockham, is an excellent way 
to teach young children about important health 
concepts for everyone. In addition, teachers can 
use books to teach about healthy habits children 
can develop. One such book is Healthy Habits 
by Rebecca Weber. Review Children’s Literature 
About Health, Nutrition, and Safety on the 
NAEYC website for a complete list of books on 
health-related topics for young children.
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Guided Tour

Summary provides an additional review tool and 
reinforces key learning outcomes.
Vocabulary Activity reinforces the vocabulary 
words learned in each chapter.
Critical Thinking questions develop higher-order 
thinking and problem-solving, personal, and 
workplace skills.

Core Skills questions develop higher-order 
thinking and problem-solving, personal, and 
workplace skills.
Portfolio Project develops higher-order thinking 
and problem-solving, as well as personal and 
workplace skills.
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Chapter 20 Review and Assessment

Summary
Lesson 20.1
20.1-1 Early childhood programs must nurture a child’s 

sense of joy and wonder. Books and storytelling 
promote children’s cognitive and social-
emotional development.

20.1-1 For optimum growth, it is important that they 
see and hear their home language in the early 
childhood setting.

20.1-2 Two major groups of books are picture books 
and storybooks. 

20.1-2 Books in these groups are further divided into 
family life stories, animal stories, fables, and fairy 
tales.

20.1-3 Storytelling and language experiences support 
children’s overall language and literacy 
development and should refl ect the rich diversity 
of all children.

20.1-3 Teachers must select stories carefully so content 
matches the children’s developmental levels, 
experiences, cultural backgrounds, interests, and 
needs. In addition, the content must be free of 
stereotypes and sexism.

Lesson 20.2
20.2-1 As part of preparing to read, teachers must 

think through how they will introduce and read 
the story, handle interruptions and maintain 
children’s interest, and how they will end the 
story.

20.2-1 Teachers must collaborate with the parents or 
guardians of non-English-speaking children 
to learn key words and phrases to use when 
speaking with their children and labeling 
classroom areas and equipment.

20.2-2 Besides reading a book, there are several ways 
to share a story. Draw and tell, audio and video 
recordings, puppets, and fl annel boards are a 
few options.

20.2-2 E-books and e-readers can provide children with 
new literature and language opportunities.

20.2-3 The library area is an important classroom area. 
Locate it away from traffi c.

20.2-3 Choose books for the library area carefully. 
Consider children’s development, experiences, 
and interests to stimulate enthusiasm for books 
and reading.

Vocabulary Activity
Choose one of the Key Terms in this chapter. Then 

use online resources to locate photos that visually show 
the meaning of the term you chose. Share the photo 
and meaning of the term in class. Ask for clarifi cation as 
necessary.

Critical Thinking
1. Compare and Contrast. Prepare a bibliography of 

six children’s books you might use in storytelling. 
Divide the books into groups based on the age of 
the intended audience. Then, compare the books’ 
subject matters, illustrations, and writing styles. How 
do the similarities and differences between these 
books make them appropriate for their audiences?

2. Identify. Visit a local library or bookstore and 
survey the children’s books or magazines available. 
Select one book or magazine and identify the 
key information about it, including its content 
(appropriate or inappropriate), recommended 
ages, quality of illustrations, writing style, cost, 
and durability features. Write a short book review, 
including all this information.

3. Analyze. Listen to an audio recording of a children’s 
story and take notes about how the speaker reads 
the story. Analyze strategies the speaker uses to 
hold children’s attention and assess whether these 
strategies were effective.

4. Evaluate. Video record yourself reading a book to a 
group of children. Evaluate your presentation. What 
parts were of most interest to the children? What 
storytelling strategies were most effective in holding 
the children’s interest? If you told the story again, 
what would you change? Then, trade recordings with 
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a classmate and evaluate each other’s recordings. 
Compare your evaluations.

5. Draw Conclusions. Go to Storyline Online on 
YouTube. It provides read-aloud stories with famous 
storytellers. Listen to the book, Skin You Live In 
by Michael Tyler. What do you think appeals to 
young children about this book? What skills did the 
storyteller use to maintain the children’s interest? 
What do you think a child will fi nd appealing 
about this book? Describe why the inclusion of this 
children’s book would make an important addition to 
the classroom. Could you use this site to download 
stories to a smart board? Why or why not?

Core Skills
1. Writing. Create a lesson plan for preschoolers that 

focuses on the development of their reading and 
language skills. How would you target the needs of 
this age group? If possible, implement your lesson 
plan in an early childhood program and assess its 
effectiveness.

2. Reading. Examine a book collection in an early 
childhood center. Browse all the books for dual-
language (bilingual) teachings and those containing 
multicultural stories. Take notes about the cultures 
and languages that the collection covers. Then, 
identify two to three cultural or language gaps in the 
collection. Search online for books to fi ll these gaps. 
Choose three books and read them. Write a letter 
recommending that these three books be added to 
the center’s collection. 

3. Writing. Enlist the cooperation of a creative-writing 
teacher and an art teacher for a joint children’s book 
writing project. Interview a preschooler to help you 
come up with a story idea. Then, using one of the 
storytelling strategies explained in the chapter, write 
a children’s story, and create illustrations for it. Ask 
the creative-writing and art teachers to evaluate the 
illustrations and writing. After incorporating their 
feedback, share your story with the class.

4. Research. Conduct an online search for information 
about one popular children’s book illustrator. 
Examples of popular illustrators include Tomi di 
Paola, Jack Kent, Patricia Polacco, Eric Carle, and 
Arnold Lobel. What infl uenced the artist to become 
an illustrator? How does the artist’s work contribute 
to the enjoyment and understanding of a story? Get 
examples of the artist’s illustrations. Discuss your 
fi ndings and share your illustrations with the class.

5. Speaking. Choose a children’s story that you fi nd 
interesting and identify its target age range. Then, 
create an introduction for this story and practice 
reading the story as if to children within the intended 
age range. When reading, consider what strategies 
and props you could use when reading your 
introduction. Finally, implement these strategies and 
read your introduction and your story to the class.

6. Technology. Consider how a camera or digital 
device with video and auditory capabilities could 
be used to create a digital story. Then, choose 
one of these methods and create a digital story 
featuring an early childhood program. Your story 
should include the children as characters and should 
bring the center to life. Share your digital story 
at a parent-teacher conference or at preschool 
program functions and events. Include visual or 
audible captions for each picture, and be sure to get 
permission from people in the photos.

7. Identify. Go to YouTube and search for The Hula-
Hoopin’ Queen by Thelma Lynne Godin as read by 
Oprah Winfrey. Watch and listen to the video. Make 
a list of all of the effective strategies Oprah uses 
while reading the story. Discuss the strategies in 
class.

8. CTE Career Readiness Practice. Imagine that you 
are the director of a new preschool center. Recently, 
parents have been questioning the importance of 
storytelling for their children. They are complaining 
about how much time is scheduled for storytelling. 
You have planned a meeting to ensure that your staff 
is prepared to respond to the parents’ questions. 
To prepare for this meeting, create fact sheets that 
outline what the staff must know and communicate 
about why storytelling is important in early childhood 
education. Also include sources that your staff can 
reference during this explanation.

Portfolio Project
How can early childhood teachers encourage 

parents to include storytelling activities at home? 
Write a brief letter to a preschool parent citing the 
benefi ts of reading to their child regularly. Include 
suggestions on the types of books appropriate for 
the age of the child. File a copy of the letter in your 
portfolio.

Ethical Responsibilities identifies ethical 
guidelines to be followed in early learning 
environments.
Safety First defines best practices to ensure a safe 
early learning environment.
Focus on Careers identifies specific career paths 
in early learning environments.
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children’s book should integrate the illustrations 
and text. The illustrations should inspire and 
represent the narrative. Illustrations should 
create interest, arouse children’s imaginations, 
and develop an appreciation for art. Children 
will establish feelings and emotions by looking 
at the illustrations of the characters. Too much 
detail and shading or lack of color will confuse 
the children. Make sure the characters refl ect 
the racial and cultural heritage makeup of the 
children in your classroom. The illustrations 
in a book for young children should be easy to 
recognize and help them make sense of the story 
so they can almost tell it by themselves. Children 
will be more interested if they can “read” the 
story by looking at the illustrations.

Inspiring pictures also help the children 
anticipate what happens next in the story. 
Children respond best to pictures with bright 
colors and large, clearly defi ned objects. Pictures 
should:

• be large, colorful, and plentiful

• represent the written word

• refl ect actions

• avoid unneeded detail

• have realistic and attractive colors

Vocabulary
Writing a children’s book is diffi cult. In an 

entire book, the author introduces only a few 
words. A good book creates a sense of wonder. 
It uses words most children of a certain age can 

understand. Although a story should introduce 
only a few unfamiliar words, building children’s 
vocabularies is a goal. People think with words. 
The more words and richer the child’s vocabulary, 
the more accurately the child will think and speak.

Books for young children should include 
repetition, rhythm, and rhyme. Repetition of some 
words will increase the children’s enjoyment. 
This rhythm of word sounds is one major reason 
children enjoy stories, such as Mother Goose tales. 
Rhyming words, which have sounds in common, 
are also important.

Durability
Allow children to carry, hold, and turn the 

pages of a book. This requires the book covers 
and pages to be sturdy. Covers made of strong, 
washable material are best. Pages should be easy to 
manipulate without damaging the book. The page 
surface should be dull to prevent glare. The book’s 
binding should lay fl at when the book is open.

Length
Book length varies with children’s ages and 

their interest in books. Infants and toddlers may 
stay with a book for just a few minutes. Their 
books are often only a few pages long. Two-year-
olds will maintain interest in a book for 5 to 8 
minutes; three-year-olds from 6 to 10 minutes; 
four-year-olds from 8 to 12 minutes; fi ve-year-olds 
from 10 to 15 minutes. This interest relates to the 
number of pages in the book.

Selecting Books Based on Age
Age plays an important part in choosing 

books for children. Figure 20.4 outlines some 
factors to consider for different ages.

Infants need durable picture books. The 
book should be constructed of fi rm cardboard, 
washable cloth, or vinyl. It should have a large, 
colorful, simple picture on each page with a 
contrasting background. Under the simple 
picture, there may be no words, a single word, a 
few words, or short sentences. Older infants enjoy 
handling books and often will look at the pictures 
upside-down.

Safety First
Choosing Stories Wisely

As an early childhood teacher, you will 
select books and stories for a variety of children. 
Books and stories can have a strong emotional 
impact on young children. Always consider the 
age, developmental level, interests, and cultural 
background of the children to whom you will 
tell a story. Although a classic tale such as Little 
Red Riding Hood may be fun for four- and fi ve-
year-olds, it may be truly frightening for two- or 
three-year-olds.

Chapter 1   You: Working with Young Children

Copyright Goodheart-Willcox Co., Inc.  

21

guidelines of responsible behavior to follow in 

relationship to children, families, colleagues, and 

communities. The foundation for the Code is a 

set of core values for the profession set forth by 

NAEYC. (See the Appendix A of this text to learn 

more about NAEYC’s Code of Ethical Conduct.)

Professionals who follow the Code of Ethical 

Conduct ensure that programs for young children 

are based on the most recent knowledge of child 

development and early childhood education. In 

their communities, these professionals serve as 

advocates for children, families, and teachers. 

They recognize that biases, opinions, and values 

can alter professional judgment. As a result, these 

professionals are always open to new ideas and 

suggestions.

Sometimes choosing ethical behavior is 

diffi cult. You might be called on to make a decision 

that is unpopular with families, children, or 

coworkers. A professional who behaves ethically 

follows the right decision, no matter what others 

do. Being ethically responsible might also mean 

taking action in some sticky situations. When this 

occurs, you are facing an ethical dilemma in which 

there is over one course of action. For instance, 

if you know a coworker is stealing supplies 

from the center, you may feel a powerful pull 

to report this unethical behavior to the director. 

You will have to weigh the importance of telling 

against the consequences of not telling. For many 

Figure 1.10 Involvement in a professional organization 

can help you grow as an early childhood professional.

Professional Organizations

American Montessori Association

American Montessori Society®

Association for Childhood 

Education International (ACEI)

Council for Exceptional Children 

(CEC)

Family, Career and Community 

Leaders of America (FCCLA)

National Association of Child Care 

Professionals (NACCP)

National Association for the 

Education of Young Children 

(NAEYC)

National Association for Family 

Child Care (NAFCC)

National Child Care Association 

(NCCA)

National Head Start Association 

(NHSA)

ZERO to THREE

Ethical Responsibilities

Do No Harm
According the NAEYC Code of Ethical 

Conduct and Statement of Commitment, 

the primary responsibility of early childhood 

professionals above all others is to “do no harm.” 

This principle guides the foundation of early 

childhood programs, practices, and classrooms.

Dig deeper

Think about the principle “do no harm.” 

Write a few thoughtful sentences indicating 

what this principle means to you in regard to 

becoming an early childhood professional. Then 

review Principle P-1.1 under Section 1 of the 

NAEYC Code found in Appendix A of Working 

with Young Children. Why is it important for 

individuals who are pursuing a career in early 

childhood to examine themselves and any 

personal biases to ensure they do not participate 

in any practices that may harm children in any 

way? If needed, review the text references and 

online resources to further explore the meaning 

of “do no harm” as it relates to early childhood 

practice. Write a summary of your fi ndings.
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You may wish to include books on topics children 
in the group are facing, such as going to the 
doctor or dentist, the birth of a new sibling, 
making friends, and dealing with the death of a 
pet. Some books, such as the children’s favorites, 
can remain in the area continually. Rotate other 
books frequently. Fun books should always be 
available. Add new books often to stimulate 
children’s interest and enthusiasm. You might 
consider borrowing books from friends, parents, 
and public libraries.

Locate the library area away from traffi c. 
Dividers should separate it from the rest of the 
classroom. This provides a quiet atmosphere. 
Scissors, crayons, and painting should not be 
allowed here. These limits should prevent misuse 
of the books.

Choose books for the library area carefully, 
and consider each child’s developmental needs. 

globalmoments/iStock via Getty Images Plus

Figure 20.14 Displays that show book covers 
encourage children to look at books on their own. What 
are the benefits of displaying books throughout the 
activity centers in the classroom in addition to the 
library area?

Focus on Careers
Librarians and Library Media Specialists

Librarians and library media specialists who 
work with children generally work in school or public 
libraries. Their responsibilities may vary depending 
on the library. Librarians and library media specialists 
may create and use databases of library materials; 
organize library materials; research new books, 
materials, and equipment for purchase; teach 
children about using library resources; and plan 
programs for various audiences, such as story time 
for children. Additionally, they may also train and 
supervise library technicians and other library staff.
Career cluster: Education and Training.
Education: The education and training requirements 

for librarians and library media specialists require a 
master‘s degree in library science.
Job outlook. Employment for librarians or library 
media specialists is expected to grow 9 percent 
through 2030, which is about as fast as average for 
all occupations.

To learn more about a librarian or library media 
specialist, visit US Department of Labor websites 
for the Occupational Outlook Handbook (OOH) and 
O*NET OnLine. You will be able to compare the 
job responsibilities, educational requirements, job 
outlook, and average pay for librarians with similar 
occupations.

Workplace Connections
Volunteer Opportunities for 
Storytelling

Contact local early care and education 
programs, libraries, after-school programs, or 
family childcare providers to fi nd opportunities 
for volunteering your services during story time. 
Your service may be making or preparing props 
or other materials; setting up the story area;  
managing children during story time; or reading 
a story.
1. Discuss the expectations with the head of 

the program beforehand.
2. Document your service to include in your 

portfolio.
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