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Key Terms
drug allergy
drug sensitivity
medication
over-the-counter (OTC) 

medications
prescription medications
side effects

Safe Medication Use
Essential Question
What steps do you need to follow to use medications 
safely?

Lesson 5.1

Working in a small group, skim this lesson for key terms and write them on 
a separate piece of paper. Look up these terms in the dictionary or online. Then, 
write definitions for each term using your own words. Also write the term’s 
phonetic spelling. Underneath each definition, write an example of the term’s 
meaning in action. After listening to your teacher present this lesson, update 
your examples and review them with a partner. Practice pronouncing the terms 
by taking turns reading them aloud and correcting each other’s pronunciations.

Reading and Notetaking Activity

5.1-1 Types of Medications
A medication (also called medicine) treats disease or relieves 

symptoms such as pain. The four main reasons people use medications are 
to cure, manage, prevent, or treat symptoms of a disease.

How do people know a medication is safe to use and will help them? 
In the United States, companies developing new medications must run 

medication substance 
that treats disease or 
relieves symptoms

Understanding Medications
Analyze Influences With a partner, brainstorm reasons  someone would 
need to take a medication. What medication would the person need to take? 
For what reasons have you taken medications? What internal and external 
factors influence medication use? Next, discuss what you know about the 
health risks of taking medications. Have you ever experienced an unpleasant 
side effect from a medication? How do these health risks influence decisions 
about medication use? After reading this lesson, revisit the notes from your 
discussion and revise them to reflect what you learned.

Warm-Up Activity

Learning Outcomes
Look for the skills icon  to practice health skills.
After studying this lesson, you will be able to
5.1-1 differentiate between over-the-counter and prescription medications.
5.1-2 summarize common health risks associated with taking medications.
5.1-3 list safe strategies for choosing and using medications.
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Medication Misuse and Abuse
Essential Question
Why is medication abuse a serious public health issue?

Lesson 5.2

As a class, divide into two groups and assign each group one section in 
this lesson. In your group, review your section and the main ideas and key 
terms. Ask your teacher if you are not sure which ideas are most important. 
Create a multimedia presentation that uses text, photos and illustrations, and 
music to summarize the main ideas. Use all the key terms in your summary. 
Present your interactive summary to the class and adapt your vocabulary as 
needed to respond to questions and clarify information. Then switch roles.

Reading and Notetaking Activity

5.2-1 Effects of Medication Misuse and Abuse
When you think of substance abuse, you probably think of illegal drugs 

and alcohol. The reality is that, after marijuana, prescription and OTC 
medications are the most commonly abused substances among teens.

Medication misuse involves not following a medication’s 
instructions. It can mean using a medication for a purpose other than its 
intended one. Drinking cough syrup to get high is medication misuse. 

medication misuse use 
of a medication in 
an unintended way; 
can be intentional or 
unintentional

Concerned About Addiction
Access Information Martin has learned a lot about prescription 
medication abuse in health class. What he has learned has made him 
concerned. He is having an invasive surgery next week and is worried about 
taking pain medications afterward. Help Martin write a list of questions he 
can ask the surgeon about his pain management plan. Include questions 
Martin can ask about reducing risks of abuse and addiction. Use a website 
evaluation tool to identify at least one reliable and credible source Martin can 
use to get more information.

Warm-Up Activity

Learning Outcomes
Look for the skills icon  to practice health skills.
After studying this lesson, you will be able to
5.2-1 describe how misusing and abusing medications impacts health.
5.2-2 identify the effects of misusing common medications.

Key Terms
dextromethorphan
diet pills
dopamine
euphoria
fentanyl
medication abuse
medication misuse
opioids
overdose
performance-enhancing 

drugs (PEDs)
stimulants
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See a Healthcare Professional
Medications treat a health condition or relieve its symptoms. You 

may be tempted to use an OTC medication for a health condition. 
Sometimes symptoms clearly point to the cause of a health condition. 
For example, many people know when they have a minor cold. Other 
times, the cause is uncertain. In these cases, OTC medications may not 
treat the real cause. 

You can ask your doctor or another healthcare professional about your 
health condition. To start this conversation with your doctor, use the 
following steps:

1. Make an appointment with your doctor. Ask a parent or guardian if 
you need help.

2. List your health concerns or symptoms. Bring this list to your 
appointment.

3. Tell your doctor about any drug allergies or sensitivities. Also tell your 
doctor about any medications, drugs, and dietary supplements you are 
taking. 

4. If the doctor prescribes a medication, ask about directions. Ask about 
warnings and side effects. Write these details down. You can also ask 
if a generic, less-expensive version is available. Ask your doctor about 
OTC medications that are right for you.

5. Fill the medication prescription at a pharmacy. If you have more 
questions, you can talk to the pharmacist without an appointment.

Make Decisions
Using the decision-making process, work 

through this scenario. Make a healthy decision 
based on all the information that you know.

Practice Your Skills
At 16 years old, Nadia’s life is full of exciting 

changes, and she is a junior in high school. Between 
all of her schoolwork, she enjoys hanging out with 
friends and going to parties on the weekends. Most 
of her friends think using drugs is a bad idea. A few 

of her friends have started taking Vicodin® to get 
high though. They say Vicodin® is a prescription 
medication, so it is not the same as using drugs. 
Nadia's own experience seems to say something else. 
She knows a lot of people are getting treatment for 
opioid addiction in her community. A friend of hers 
lost a sibling to opioid overdose just last year.

One day, after a long and frustrating afternoon at 
school, Nadia walks into her friend’s home. She finds 
her friend and another friend getting high. Her friend 
asks if she wants to join.

Case Study
The Reality of Medication Abuse

Prostock-studio/Shutterstock.com
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Mental Consequences
Most teens believe they can smoke, vape, or chew tobacco occasionally 

or even regularly for a few years and then easily quit. The reality is that 
addiction happens very quickly. This makes it difficult to stop using 
tobacco products.

Using nicotine can rewire your brain. You are then more likely to 
develop addictions to other drugs. 

Nicotine can make it harder to concentrate, learn, and control 
impulses. People who use nicotine are more likely to do other risky 
behaviors, such as illegal drug use.

Nicotine can make mental health conditions and mental illnesses worse. 
People may use nicotine to relieve symptoms instead of seeking treatment.

Social Consequences
Tobacco use can harm a person’s social relationships. An addiction to 

nicotine hurts everyone around that person. 
When people feel dependent on a substance, getting more of that 

substance feels more important than anything else. Teens may lie to their 
parents, guardians, or friends. They may steal money to buy cigarettes, 
smokeless tobacco, vaping devices, or e-liquid. Lying and theft can cause 
long-term trust issues in a relationship and the community. 

Practice Your Skills

Did you know that doing some risky behaviors 
makes you more likely to try others? Risky behaviors 
can have negative health outcomes. They include 
behaviors like smoking cigarettes, vaping, being 
physically violent, and texting and driving.

Many teens tell themselves that risky behaviors 
are not harmful if they are less risky than other 
behaviors. For example, some teens vape and explain 
that vaping is safer than smoking cigarettes. What 
teens do not realize is that vaping makes them much 
more likely to smoke cigarettes. A 2017 study by 
researchers at the CDC found that students in grades 

7–12 who had tried vaping were more than twice as 
likely to start smoking.

Students who use tobacco products have a 
greater risk of other risky behaviors. Researchers 
in one study compared the rates of risky behaviors 
among high school students who had or had never 
used tobacco products. Students who used tobacco 
products were more likely to have risky behaviors. 
These included getting in a physical fight and 
texting and driving. They were also more likely to use 
other health-harming substances, such as alcohol, 
marijuana, and illegal drugs.

Research in Action
Tobacco Use and Risky Behaviors

Practice Health-Enhancing Behaviors
Teens who vape or smoke have riskier 

health-related behaviors than those who do 
not. With a partner, discuss why. Why does 
making one risky choice lead to other risky 
choices? What barriers stop some teens from 
making better health choices? 

With your partner, brainstorm ways teens 
can end a habit of making risky choices. What 
resources and support could teens use? What 
information can help them resist negative 
influences and make healthier choices? Create 
an infographic about the influences leading to 
a pattern of risky behavior. Include steps teens 
can take to stop the pattern.
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Practice Your Skills

Teens often think about the immediate 
consequences of behavior. In the short-term, 
alcohol reduces inhibitions and causes impairment. 
Driving after drinking might seem like no big deal. 

Driving under the influence is a behavior that has 
long-term consequences, however. A DUI or motor 
vehicle accident can change a community and each 
person’s life.

Health Across the Life Span
The Consequences of Drunk Driving Do Not Go Away

Advocate for Health
On your own, list the legal, social, and physical 

consequences a teen could face for driving under 
the influence, getting a DUI, and getting into a 
motor vehicle accident. Then share your list with a 
partner. Discuss why some teens drink alcohol and 
drive, despite the consequences. 

What strategies would help teens 
make better choices and not drive under 
the influence? Think about how you 
could encourage teens in your school and 
community to avoid driving under the 
influence. Commit to act on one of these ideas 
with your partner.

 

 Getting a DUI
A DUI can lead to 
a �ne, jail time, or 
a revoked license. 

There is no guarantee 
you will get your 

license back.

The choice to 
drive under the 

influence

A motor vehicle 
accident

Your car will be 
damaged. You, your 
passengers, and the 
people in the other 

vehicle may be 
seriously injured 

or die.

Your relationships
Maybe a serious injury has changed your life. Maybe 
you lost a close friend. Family members and friends 
may feel angry and hurt. Your relationship with your 

community may never be the same.

The rest of your life
The knowledge of 
the injury or death 

you caused will stay 
with you. So will a DUI 
charge on your record.

Road: Kolonko/Shutterstock.com; Icons clockwise from top left: PanicAttack/Shutterstock.com; larionova Olga 1 1/Shutterstock.com; Pavlo S/Shutterstock.com; Chipmunk131/Shutterstock.com
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Abusing stimulants has many serious effects. These lead to damaged 
memory and thinking. People are at risk for developing insomnia and 
symptoms of anxiety and depressive disorders. 

Even misusing caffeine can affect health. Misusing caffeine and 
energy drinks can lead to addiction, problems sleeping, abnormal heart 
rhythms, heart attack, and stroke.

Caffeine is a common ingredient in OTC medications such as diet 
pills and products that claim to boost energy. It can be easy to accidentally 
take harmful amounts. To monitor your caffeine intake, read product 
labels, especially if you are drinking energy drinks, coffee, and caffeinated 
soft drinks.

Cold Medications
Cold medications help reduce coughing and relieve congestion. Many 

are available OTC and benefit people when used properly. If misused, 
cold medications can have serious negative health consequences.

Many OTC cold medications, including cough syrups, contain 
dextromethorphan (DXM or DM). DXM is an opioid-like drug 
that does not relieve pain. In normal doses, it suppresses coughing. 

dextromethorphan  
type of opioid-like 
medication that reduces 
coughing; found in many 
OTC cough and cold 
medications

Practice Your Skills

Health professionals were concerned that the 
COVID-19 pandemic could worsen medication 
and drug abuse. To understand the effects of the 
pandemic, the World Health Organization (WHO) 
collected information about substance use around 
the world.

Worldwide, there were temporary decreases 
in drug use during the first part of pandemic 
“lockdowns.” This was especially true for club drugs 
such as MDMA. 

During the pandemic, the use of marijuana, 
alcohol, and tobacco increased. In most cases, 
increased use was because people used substances 

more often than before the pandemic. Increases were 
not due to more people using substances.

The use of prescription sedatives such as 
benzodiazepines also increased, especially among 
women. Marijuana use was highest among 
adolescents.

The pandemic affected people who were in drug 
treatment and prevention programs. Many treatment 
services were closed or disrupted during the pandemic. 
After they reopened, attendance had dropped.

Worldwide, numbers of drug-related deaths 
increased. Opioids were involved in most drug-related 
deaths worldwide and in the US.

Local and Global Health
Impact of the COVID-19 Pandemic on Substance Use

Advocate for Health
Reflect on what you have learned about 

drug and opioid use during the COVID-19 
pandemic. Form a small group and discuss 
possible answers to these questions:

 ● Why was there a temporary decrease in 
substance use at the beginning of the 
pandemic?

 ● How did changes in people’s social health 
affect substance use during the pandemic? 

What changes in mental and emotional 
health could have affected this?

 ● Even though more people were not 
using substances, why were people 
using substances more often during the 
pandemic?

 ● Think of solutions that could help people 
continue treatment and prevention 
programs, even during a pandemic.
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Nervous System
The nervous system has the brain, spinal cord, and nerves. Nicotine usually 

acts as a stimulant. This means it increases heart rate, blood pressure, and 
breathing. In large doses, nicotine is a sedative, reducing anger and anxiety. 
Nicotine also makes it harder to concentrate, learn, and control impulses.

Nicotine causes the release of a chemical called dopamine in the brain. 
Dopamine leads to a pleasurable sensation. This feeling is the same as when 
people use heroin or cocaine. People continue to use nicotine because they want 
this feeling. Using nicotine disrupts the brain’s natural production of dopamine.

Over time, the body develops a tolerance to nicotine. A person then 
needs higher levels of nicotine to enjoy the same effects. People then 
become dependent on nicotine to feel dopamine’s positive sensations. 
Addiction can happen very easily.

Teens are especially sensitive to the effects of nicotine. This is because 
their brains are still developing. Using nicotine rewires the brain, making 
it easier to develop an addiction to other drugs. 

Digestive System
Nicotine has harmful effects on the digestive system. Nicotine use 

may hurt the body’s ability to process food. This can cause digestive 
conditions, such as heartburn, gastroesophageal reflux disease, and 
ulcers. Nicotine use also increases the risk of Crohn’s disease (a form of 
inflammatory bowel disease), pancreatitis, and colon polyps.

Practice Your Skills

A long time ago, tobacco companies advertised 
their products on TV and the radio, as well as in 
magazines and newspapers. After scientific data clearly 
proved the serious health consequences of tobacco 
use, bans forced companies to stop this advertising.

Today, tobacco companies still cannot advertise 
using these methods. Instead, they try to avoid these 
laws by using social media. On social media, tobacco 
companies pay ambassadors and influencers to post 
content and link followers to tobacco products. 

Sometimes posts by influencers do not even 
mention tobacco. Instead, they advertise upcoming 

parties or events where people promote or give away 
tobacco products. Teens may not recognize that 
these posts are trying to get people to use tobacco 
products.

TV shows and movies also show many teens 
smoking, vaping, and chewing tobacco. It may seem 
harmless to simply see smoking or vaping in a movie. 
Research shows, however, that children and teens 
who see tobacco use in movies are more likely to start 
smoking. One study published in 2020 found that 
teens who saw smoking images on television were 
three times more likely to start vaping.

Health in the Media
Tobacco in the Media: Then and Now

Set Goals
Think about why companies now use social 

media to advertise tobacco products. Then 
discuss with a partner why these ads lead to 
increased tobacco use. Do you think these ads 
should be legal? Why or why not? Do you think 
most teens recognize that social media posts 

are advertisements designed to make money for 
tobacco companies? What strategies could help 
teens see through these techniques? With your 
partner, set five SMART goals to protect yourself 
from the impact of these advertisements. Share 
these goals with the class, act on them, and 
evaluate how helpful they are.
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In high doses, it can cause 
temporary euphoria. For this 
reason, some people abuse DXM 
medications. This can lead to 
addiction. DXM is often swallowed 
in high doses or mixed in drinks 
such as soda (called robotripping or 
skittling). High doses of DXM can 
cause hallucinations, panic, and 
aggression.

Diet Pills
Images in the media and 

advertising show an unrealistic 
image of the ideal body. This can 
lead to poor body image and may 
cause some people to try or abuse 
diet pills (Figure 5.2.6).

Practice Your Skills

Many people who have a substance use disorder 
believe they can simply stop whenever they want. 
Unfortunately, this is rarely the case. Treating a 
substance use disorder requires help from a trained 
professional.

If you care about someone who is misusing or 
abusing a substance, share your concern with a trusted 
adult. You could talk to your parents or guardians. 
You could also talk to another supportive and 
understanding adult. This could be a teacher, school 
counselor, school administrator, or community leader.

Skills for Health and Wellness
Reporting Substance Use

Communicate with Others
Imagine you worry a close friend of yours 

has started abusing medications. Your friend’s 
grades are falling. You barely see your friend 
at social events anymore. When you told your 
friend you were worried, they laughed it off.

Partner with a classmate to role-play how 
you could talk to a parent or other trusted adult 
to get your friend help. During the discussion, 
follow these steps:

1. Express how you feel about the person. You 
might say, “I care about my friend and worry 
my friend is going to get hurt.”

2. Be specific about the behaviors you have 
seen. You might share how substance 
use is affecting the person’s schoolwork. 

You might share how it is affecting their 
relationships with friends. You might share 
the consequences the person has already 
experienced, such as trouble with the law.

3. State your desire for the person to get help. 
Your goal in talking is to get the person 
help. You are not trying to get the person 
in trouble.

Rotate roles in the role-play and practice 
each of these steps. Practicing will help you 
feel comfortable having this conversation. It 
will also give you confidence. Remember that 
your motivation is to help the person with 
a serious condition that could have lifelong 
consequences.

People: tatianasun/Shutterstock.com; Medication: Stas Malyarevsky/Shutterstock.com

Figure 5.2.6 Many people with poor body image abuse diet pills to 
reduce their weight. This can have many health consequences. What are 
some emotional side effects of abusing diet pills?

of teen females
use diet pills.

20% 
of females abuse

diet pills by age 20. 

50% 
of people with 

eating disorders
abuse diet pills. 

14% 
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for anyone younger than 21. Teens who are caught using alcohol may face 
legal consequences. They may have to pay a fine (as much as $500). They 
may have to take a class about alcohol use and do community service. 
Their driver’s licenses may be suspended so they cannot drive. Trying to 
buy alcohol, using a fake identification, or sharing alcohol with another 
underage person can also have legal consequences.

Summary
5.4-1 Alcohol is an addictive drug that alters brain function. Blood alcohol concentration (BAC) is the amount of 

alcohol in a person’s blood.
5.4-2 Alcohol has immediate and long-term effects on the brain. Alcohol use over time can lead to chronic 

health conditions.
5.4-3 Alcohol affects mental, emotional, and social health. It can have legal consequences that follow a person 

throughout life.

 Lesson 5.4 Review and Assessment

Comprehend Concepts
1. Having five or more alcoholic drinks on the same 

occasion is called (5.4-1)
A. moderate drinking
B. binge drinking

C. heavy drinking
D. social drinking

2. What type of drug is alcohol? (5.4-2)
A. Vasopressin
B. Stimulant

C. Depressant
D. Hormone

3. Which is a mental health effect of drinking alcohol? 
(5.4-3)
A. Lasting calm
B. Better relationships
C. Relief from mental health conditions
D. Alcohol-induced disorders

Critical Thinking Skills
1. Two people drank the same amount of alcohol at a 

party. One seems more intoxicated than the other. 
What are some possible causes?

2. With a partner, give examples of inhibitions. How 
would your behavior change if alcohol lessened 
these inhibitions?

3. Using reliable resources, research laws about alcohol 
use and misuse in your state. What penalties could 
a teen who drinks or buys alcohol or uses a fake 
identification face? How does this affect you and the 
community?

1. Analyze Influences Find a print or online advertisement for an alcoholic product or drink. Analyze 
and describe it to your class. Explain why the advertisement would or would not persuade teens. What 
strategies does the advertisement use? What skills can teens use to see through these strategies and 
resist the influence?

2. Communicate with Others In a small group, develop a 10-line rap or poem about the effects of alcohol 
on society. The rap or poem must be right for your target audience. It should include different types of 
alcohol, effects of alcohol, and reasons to stay away from alcohol. Record your rap or poem. Then share it 
with the class.

3. Make Decisions More alcohol-related deaths occur on holidays. Brainstorm reasons to explain this 
connection. Consider the issues of heavy drinking, binge drinking, and alcohol use disorder. Afterward, 
make a list of healthy decisions to avoid the risk factors you researched. Show the process behind each 
decision on your list.

4. Set Goals Write a SMART goal to help you stay alcohol-free until you are 21. This goal should be 
something you would like to do. It should also be something drinking alcohol would make difficult to do. 
Create a written or audio journal entry about how and why this goal will help you stay alcohol-free.

Health and Wellness Skills
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Vocabulary and Spelling Games

Matching Activities

Videos, Animations, and Audio Summaries

E-Flash Cards in English and Spanish

Let’s Look at Student Resources
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Skill Development 
Activities

Skill Development Activities developed by the 2020 SHAPE America Western 
District Teacher of the Year Diane Farthing challenge students to apply health 
skills. Activities include clear instructions and may include assessment criteria to 
promote skills- and standards-based grading.

Health Skills for High School: What Would You Say? 

1 

Copyright © 2025 Goodheart-Willcox Co., Inc. All Rights Reserved. You may not reproduce or allow unauthorized access to 
any G-W course or other materials, except as permited by U.S. copyright law. Such materials may be used for your own 
educa�onal purposes only, in a loca�on not accessible by the general public. 

Skill Development: Interpersonal Communication 
What Would You Say? 
Instructions: Imagine yourself in the following situations and read what your friend or partner is 
saying. Then respond to your friend or partner in the situation and show effective communication and 
refusal skills. 

1. Imagine a friend is pressuring you for not vaping. Come up with responses to your friend’s 
comments. 

Comment What Would You Say? 

You won’t get addicted if you only do it once in 
a while. Relax! 

Response: 

It’s really no big deal. Way better than nasty 
cigarettes! 

Response: 

2. Imagine your partner is pressuring you for not vaping. Come up with responses to your partner’s 
comments. 

Comment What Would You Say? 

Would I want you to do something that might 
hurt you? You know me better than that! 

Response: 

Well, don’t get all judgy on me! If you don’t 
want to, you certainly don’t have to. 

Response: 

It’s no big deal if you don’t want to. I just 
thought it would be something fun we could try 

together. 

Response: 
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Case Study Assessments Case studies encourage students to apply their knowledge and skills to 
real life scenarios using the skills rubrics in the Instructor Resources.

Health Skills for High School: Driving Under the Influence 

1 
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Case Study Assessment: Driving Under the Influence 
Instructions: Read the following case study. Then answer the questions that follow. 

Tricia and Lisa were 19 years old and had been best friends since 6th grade. They started drinking in 
high school, and sometimes things got a little crazy, especially for Tricia. They both thought they had it 
all under control. After graduating high school, they both got jobs, but they still spent time together 
every weekend. Tricia’s boyfriend, Mark, was 21, so he could get them alcohol whenever they wanted. 

One weekend, they went to a crazy party. They drank all night, and the party finally settled down 
around 4:00 a.m. They woke up at 9:30 a.m., and Mark drove them to where Tricia had left the car. 
Tricia started driving Lisa and herself home. She missed the street to Lisa’s home, so she made a quick 
U-turn. 

The turn happened to be in front of another car. The crash was major. The other driver was rushed 
to the hospital with serious injuries. Neither Lisa nor Tricia had their seat belts on. Lisa was thrown out 
of the car and died immediately from her injuries. 

Tricia’s BAC was 0.24%, three times the legal limit. She was charged with gross vehicular 
manslaughter for the death of her best friend. She was sentenced to serve four years in prison. 
Questions 

1. Why might Tricia have thought she was okay to drive, even though she was clearly over the legal 
limit? 

Answer: 
2. Was four years in prison an appropriate consequence for Tricia? Why or why not? 

Answer: 
3. How do you think a charge such as Tricia’s might affect the rest of her life? 

Answer: 
4. Tricia had a previous arrest for a situation involving alcohol. Should this have made a difference 

in her sentencing? Why or why not? 
Answer: 

5. Is prison time the best way to deter driving under the influence? Why or why not? If not, what 
would be better? 

Answer: 
6. Mark, Tricia’s boyfriend, was charged and convicted with providing alcohol to people who were 

underage. Should he have been charged? What should have been his consequence? 
Answer: 

Spanish
Resources
Included! 
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Reading Guides help students uncover main ideas, key terms, and 
unanswered questions from the lesson. In addition, each lesson has a 
differentiated version in the Instructor Resources. These guides serve as great 
study aids for end-of-lesson and module assessments.

Reading Guides

Health Skills for High School: Lesson 5.3 Reading Guide 
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Lesson 5.3 Reading Guide 
Instructions: Answer the following questions as you read this lesson. 
5.3-1 Tobacco products 

1. Why does vaping increase the risk for smoking by seven times? 
Answer: 

2. Referring to Figure 5.3.1, which tobacco products are most common in your 
community? In your school?  

Answer: 
5.3-2 Health Effects of Tobacco Products 
The Impact of Nicotine 

1. Do you think most people understand that nicotine is as addictive as cocaine and 
heroin? Why or why not? 

Answer: 
2. Explain the connection between nicotine, dopamine, and addiction. 

Answer: 
3. Describe three ways in which nicotine affects the cardiovascular system and 

explain why each is harmful. 
Answer: 

4. Many people think it is just the tar in cigarettes that causes changes in the lungs. 
Tar can do this, but it is not the only thing in tobacco products that affects the 
respiratory system. Explain.  

Answer: 
5. Why are teen brains especially sensitive to the effects of nicotine? Why is this 

concerning? 
Answer: 

Health Effects of Cigarettes 
1. Predict why people who smoke cigarettes have an increased risk for mouth, 

throat, esophagus, lung, and bladder cancer.  
Answer: 

2. Some of the chemicals highlighted in Figure 5.3.3 are found naturally in tobacco 
plants. Others occur when the tobacco is smoked, and some are added during the 
processing of the tobacco. Which chemicals do you think are most alarming? 
Why? 

Answer: 
3. Many people with the diseases discussed in this section require full-time oxygen. 

What three activities would you miss the most if you were forced to use oxygen 
all the time? Explain your response. 

Answer: 

Health Skills for High School: Lesson 5.3 Reading Guide 
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Lesson 5.3 Reading Guide 
Instructions: Answer the following questions as you read this lesson. 
5.3-1 Tobacco products 
Summary: A tobacco product is any product made or derived from tobacco and intended 
for human consumption. 

1. Why does vaping increase the risk for smoking by seven times? 
Answer: 

2. Referring to Figure 1, which tobacco products are most common in your 
community? In your school?  

Answer: 

 
Combustible Tobacco, top to bottom: Voronina Svetlana/Shutterstock.com; domnitsky/Shutterstock.com; Andris 

Tkacenko/Shutterstock.com; Claudine Van Massenhove/Shutterstock.com; dimpank/Shutterstock.com; 
Gerisima/Shutterstock.com. Smokeless Tobacco, top to bottom: J.A. Dunbar/Shutterstock.com; Rob 

Hainer/Shutterstock.com; gopixgo/Shutterstock.com; Goodheart-Willcox Publisher. Vaping Devices: United States 
Food and Drug Administration 

Figure 1 Types of tobacco products 

Editable, accessible resources!
Simple Docx/Word design allows for
easy import  into Google Classroom

or  an LMS 

Spanish
Resources
Included! 
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Health Skills for High School: Module 5 Workbook 
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Lesson 5.2 

Medication Misuse and Your Goals 
Set Goals 
Instructions: Your friend Amelia feels anxious a lot. She has to work hard to stay calm at school, 
surrounded by so much chaos. Amelia also tosses and turns at night with worry. Yesterday, Amelia 
texted you “Do you think I should try sedatives? They’re supposed to chill people out and help them 
sleep. It couldn’t hurt, right?” Answer the following questions about how misusing depressants can 
prevent Amelia from achieving her goals. 

1. What does Amelia want to achieve? What is the healthiest way for Amelia to achieve this? 
Answer: 

2. What are the potential side effects for Amelia of misusing depressants? 
A. Health effects: 
Answer: 

B. Mental changes: 
Answer: 

C. Social consequences: 
Answer: 

D. Legal consequences: 
Answer: 

3. How can depressants become an obstacle that would keep Amelia from reaching her goal from 
#1? Explain the dangers of self-medicating with medications and drugs. 

Answer: 
4. Set a SMART goal to help Amelia overcome the temptation to misuse medications. Whom can 

she reach out to for help or support? What strategies can she use to improve her health? 
Answer: 

Let’s Practice Health Skills with the Student Workbook

The Student Workbook emphasizes real-life application and skills-based learning, while reinforcing 
the concepts covered in each lesson.

Editable, accessible resources!
Simple Docx/Word design allows for
easy import  into Google Classroom

or  an LMS 

Includes activities that reinforce and 
enrich reading, writing, and health skills.

Workbook Answer Keys available in the 
Instructor Resources!

Spanish
Resources
Included! 



17

Supporting Reading and Language Acquisition Using 
Comprehensive Health Skills for High School

Each lesson of Comprehensive Health Skills for High School provides multiple opportunities 
for supporting reading and language acquisition in each area identified by the National Reading 
Panel. Using these activities and features can help you differentiate student learning and 
empower readers of varying abilities. 

Essential Question
Each lesson begins with an Essential Question, which students can consider and answer as 

they read the lesson. This aids in comprehension by directing student focus and helps students 
engage more with the text. 

Learning Outcomes
Learning Outcomes at the beginning of each lesson highlight the major concepts and 

skills students will learn as they progress through the content. These outcomes help students 
comprehend the most important concepts and structure their thoughts and reading around these 
major points. Each outcome is directly tied to a level-one heading in the lesson to help students 
mentally organize key concepts. Reading these outcomes aloud can aid in phonics and phonemic 
awareness.

Key Terms
Key Terms are identified at the beginning of each lesson. By reviewing this list, students can 

preview the vocabulary they will learn and can search for definitions and context in the lesson. 
All key terms and their definitions, including key terms and definitions in Spanish, can be found 
in the Glossary/Glosario at the end of the text. 

Key terms
Essential
question

Learning
outcomes

Reading and
notetaking

activity
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Use Medications as Intended
Medications are powerful substances. It is important to use 

medications as intended. Medications that are used incorrectly may not be 
effective and can cause serious harm.

Medication labels, boxes, and 
containers have usage instructions. 
Carefully examine these instructions 
(Figure 5.1.4). OTC and prescription 
medication labels will state the 
following:

 ● intended use of the medication
 ● how much medicine to take
 ● instructions for how to use the 

medicine
 ● possible side effects
 ● possible medication interactions
 ● how to store the medication
 ● warnings about correct use and 

possible problems

If you are taking a prescription 
medication, you will receive specific 
instructions from your doctor 
about how long you should take the 
medication and how much you should 
take each day. This information will 
also be on the medication’s label. 
Always follow these instructions, even 
if you start to feel better. If you are 
taking antibiotics, stopping too soon 
may not destroy the bacteria causing 
the infection.

Using Medications Responsibly
Medications treat certain symptoms or health conditions. If used for 

any other reason, medications can be dangerous to the body.
To use medications responsibly, follow these guidelines:

 ● Only take medications prescribed for you.  Never use a medication 
prescribed for someone else. 

 ● Do not let someone else use a medication prescribed for you.
 ● Take only OTC medications intended to treat your symptoms.
 ● Do not give OTC medications intended for adults to infants or children.
 ● Keep medications out of reach of pets or children.
 ● Before taking a medication, check its expiration date and discard any 

expired medications.

It is important to store and dispose of medications safely. Safe storage 
and disposal can help prevent medication misuse and abuse. Proper 
storage can prevent accidental overdose and poisonings. Improper storage 
can inactivate a medication. Safe disposal also protects the environment.

Always store medications in their original containers. You can dispose 
of medications at drug take-back locations in your community. Some 
pharmacies also offer drop-off or mail-back programs.

Courtesy of the US Department of Health and Human Services

Figure 5.1.4 Labels on OTC medications include information about 
proper and safe use of the medication. What should you do if your 
health condition does not go away after you use an OTC medication?

Drug Facts
Active ingredient (in each tablet) Purpose

Warnings

Directions

Inactive ingredients D&C yellow no. 10, lactose,
magnesium stearate, microcrystalline cellulose, pregelatinized starch 

Adults and children
12 years and over

Chlorpheniramine maleate 2 mg . . . . . . . . . . . . . .   Antihistamine

Uses temporarily relieves these symptoms due to hay fever
or other upper respiratory allerigies:

sneezing

itchy throat

glaucoma

You may get drowsy

Alcohol, sedatives, and tranquilizers may increase drowsiness

Be careful when driving a motor vehicle or operating machinery

Excitability may occur, especially in children

a breathing problem such as emphysema or chronic bronchitis
trouble urinating due to an enlarged prostate gland

runny nose itchy, watery eyes

Ask a doctor before use if you have

Ask a doctor or pharmacist before use if you are taking

When using this product

If pregnant or breastfeeding, ask a health professional before use.

Keep out of reach of children. In case of overdose, get
medical help or contact a Poison Control Center right away.

tranquilizers or sedatives

Avoid alcoholic drinks

Children 6 years
to under 12 years

Children under 6 years

Tale 2 tablets every 4 to 6 hours:
not more than 12 tablets in 24 hours

Take 1 tablet every 4 to 6 hours;
not more than 6 tablets in 24 hours

Ask a doctor

Other information Store at 20-25°C (68-77°F)
Protect from excessive moisture

Possible
interactions with

other medications 

Intended uses

Warnings

Side effects

Recommended
dose and

instructions

Instructions for
storing
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Key Terms
drug allergy
drug sensitivity
medication
over-the-counter (OTC) 

medications
prescription medications
side effects

Safe Medication Use
Essential Question
What steps do you need to follow to use medications 
safely?

Lesson 5.1

Working in a small group, skim this lesson for key terms and write them on 
a separate piece of paper. Look up these terms in the dictionary or online. Then, 
write definitions for each term using your own words. Also write the term’s 
phonetic spelling. Underneath each definition, write an example of the term’s 
meaning in action. After listening to your teacher present this lesson, update 
your examples and review them with a partner. Practice pronouncing the terms 
by taking turns reading them aloud and correcting each other’s pronunciations.

Reading and Notetaking Activity

5.1-1 Types of Medications
A medication (also called medicine) treats disease or relieves 

symptoms such as pain. The four main reasons people use medications are 
to cure, manage, prevent, or treat symptoms of a disease.

How do people know a medication is safe to use and will help them? 
In the United States, companies developing new medications must run 

medication substance 
that treats disease or 
relieves symptoms

Understanding Medications
Analyze Influences With a partner, brainstorm reasons  someone would 
need to take a medication. What medication would the person need to take? 
For what reasons have you taken medications? What internal and external 
factors influence medication use? Next, discuss what you know about the 
health risks of taking medications. Have you ever experienced an unpleasant 
side effect from a medication? How do these health risks influence decisions 
about medication use? After reading this lesson, revisit the notes from your 
discussion and revise them to reflect what you learned.

Warm-Up Activity

Learning Outcomes
Look for the skills icon  to practice health skills.
After studying this lesson, you will be able to
5.1-1 differentiate between over-the-counter and prescription medications.
5.1-2 summarize common health risks associated with taking medications.
5.1-3 list safe strategies for choosing and using medications.

Copyright Goodheart-Willcox Co., Inc.254 Module Tobacco, Alcohol, and Other Drugs

1.12.5, 1.12.7, 7.12.2, 7.12.3

National Health 
Education Standards
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The Instructor’s Edition contains the full student text plus additional pages with resources to help 
successfully plan and teach your health course. 

Instructional strategies for ELA learners and various ability levels are emphasized in the Instructor’s Edition.

Let’s Look at the Instructor’s Edition

Look for the skills instruction 
icons in the columns.

Easily locate the National 
Health Education and Sex 
Education Standards (in 

Comprehensive Health Skills for 
High School only) correlations 

in the color-coded boxes.
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Figure IE.2 shows the difference between 
content-based instruction and SBHE. To 
imagine this difference, think of a student 
spending three weeks in class learning about 
drugs. For students whose internal and external 
influences are powerful enough they truly know 
they will not use drugs, these three weeks are not 
useful or personally connected.

An SBHE class, however, would likely spend 
three weeks on decision-making using functional 
information about drugs, nutrition, and social 
media. Every student makes decisions, and 
therefore all students would likely personally 
connect with learning experiences and transfer 
decision-making skills beyond the classroom and 
a particular context. 

The SBHE Curriculum
In SBHE, skills form the foundation of the health curriculum with functional information 

infused throughout. In the Pacing Instruction section of this Instructor’s Edition front matter, you 
will learn more about organizing your course in this manner. 

Teaching a health skill includes several key steps (Figure IE.3): 

1. First, the teacher introduces the skill. The teacher also explains the significance of the skill, 
its relevance to the real world, and steps of the skill. 

2. The teacher models the skill so students understand how to use it. 
3. Students practice the skill that has been introduced. 
4. Students receive feedback from the teacher and peers or perform self-assessment to 

determine how well they practiced the skill. 
5. Students continue to practice the skill in various contexts and related to varying functional 

information. Through practice, students should apply the skill in real-life situations. 

Opportunities to practice health skills should be authentic or near authentic. For example, 
to practice accessing information, a student could identify a health question and research an 
answer using reliable and valid resources. To practice communicating, a student could plan a 
conversation with someone and actually have the conversation using effective communication 
skills. To practice setting a goal, a student could identify a health improvement, set a related 
goal, work toward the goal, track progress, and refine the goal. 

Goodheart-Willcox Publisher

Figure IE.2 SBHE is more authentic than content-
based health education and centers on the learner.

Content-Based 
Health Education

Most time spent 
on increasing what 

students know

Assessed by 
traditional means 
(i.e., quizzes, tests)

Teacher centered

Skills-Based Health 
Education

Most time spent 
increasing what 
students can do

Assessed by 
performance tasks 

and projects

Learner centered

Teaching Health Skills

Introduce Model Practice Feedback

Practice in
different
contexts

and real-life
situations

Goodheart-Willcox Publisher

Figure IE.3 There are several steps in teaching a health skill.
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Understanding Skills-Based Health Education (SBHE)

Skills-based health education, or SBHE, focuses on practicing, developing, and applying 
the eight skills outlined in the National Health Education Standards (Figure IE.1). Rather 
than expecting the memorization of information, SBHE presents functional information, 
which is information that is useful for promoting health. For example, functional 
information is the symptoms of a sexually transmitted infection (STI). The name of the 
pathogen that causes an STI is not. By teaching health skills, SBHE results in healthier 
behaviors and practices. 

Content- Versus Skills-Based Instruction
SBHE’s approach is different from the content-based instruction approach. Unlike 

content-based instruction, SBHE encourages trial and error. It encourages students to make 
mistakes and learn from them, in the safety of the classroom in preparation for the real world. 
The focus of SBHE is not telling students whether they are “right” or “wrong.” Rather, it is 
teaching students to use feedback from themselves (through critical reflection and analysis), 
peers, and teachers. SBHE is not a one-and-done approach. Students repeatedly use health 
skills in varying contexts and with multiple functional information topics. 

Skill Areas of the National Health Education Standards
Skill Area Description 

Comprehend concepts Acquiring functional information and understanding health concepts 

Analyze influences Identifying and understanding positive and negative factors that affect health from 
a variety of sources 

Access information Finding and evaluating the validity and/or effectiveness of health information, 
products, and services 

Communicate with others Using effective communication and negotiation skills to enhance personal, family, 
and community health 

Make decisions Identifying, making, and carrying out healthy decisions 

Set goals Identifying areas for improvement and setting and following through on both  
short-term and long-term goals 

Practice health-enhancing 
behaviors 

Adopting behaviors that contribute to positive health and reducing behaviors or 
factors that are health risks 

Advocate for health Promoting healthy norms and behaviors by targeting populations with  
health-enhancing messages 

Goodheart-Willcox Publisher

Figure IE.1 These are the eight skill areas of the National Health Education Standards.
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Strategies for Teaching
Skills-Based Health Education

Strategies for teaching skills-based health education are provided 
in the front matter of the Instructor’s Edition.
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Health Skills for High School: Lesson Plan 
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Instructor:  Date:  
Course:  Unit:  

Lesson 5.3 Health Effects of Vaping and Tobacco 

Use the following lesson plan and modify it to meet your classroom needs and teaching style. 

Learning Outcomes 
After studying this lesson, students will be able to 
 5.3-1 identify different tobacco products and explain why they are addictive. 
 5.3-2 assess the hazardous effects of tobacco products. 
 5.3-3 analyze the impact of secondhand and thirdhand smoke and aerosol. 

Standards 
This lesson meets the following National Health Education Standards: 
 1.12.8 Analyze personal susceptibility to injury, illness, or death if engaging in unhealthy 

behaviors. 
 1.12.9 Analyze the potential severity of injury or illness if engaging in unhealthy behaviors. 

Key Terms 
 aerosol suspension of fine particles or droplets in the air 
 carcinogens cancer-causing substances 
 chronic obstructive pulmonary disease (COPD) group of conditions that make breathing 

more difficult; includes chronic bronchitis, emphysema, and asthma 
 e-liquid substance made of nicotine (or another drug) and other chemicals; is heated during 

vaping 
 nicotine toxic substance that gives tobacco products their addictive quality 
 secondhand aerosol suspension of fine particles that people inhale involuntarily when 

someone nearby is vaping 
 secondhand smoke smoke that people inhale involuntarily when someone nearby is 

smoking 
 tar residue consisting of small, thick, sticky particles; builds up in the lungs as a result of 

smoking 
 thirdhand smoke particles and gases left over after someone smokes a cigarette; remains 

on surfaces nearby 
 tobacco plant with leaves that contain the chemical nicotine 
 vaping devices tobacco products that heat tobacco or synthetic nicotine without burning it, 

producing an aerosol 

Materials 
 Text Lesson 5.3: Health Effects of Vaping and Tobacco 
 Student Resources 
1. Workbook: Making a Tobacco-Free Goal, Myths About Tobacco Use, Vaping: Can This 

Friendship Be Saved?, You Be the Government, Resisting Peer Pressure 
2. Digital Activities: Reading Guide, Vocabulary Practice Activity, Skill Development: Good 

Intentions or a Way to Make Money?, Skill Development: What Would You Say?, Case Study 
Assessment: Analyzing Influences, Review 

Health Skills for High School: Lesson Plan 
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3. Audio Glossary, English/Spanish E-Flash Cards, Vocabulary Activities, Audio Summary 
 Instructor Resources 
1. Reading Guide for Differentiation 
2. Teacher-Directed Activities: Vaping Among Youth, Making Decisions About Nicotine Addiction 
3. Parent/Other Trusted Adult Engagement Assignments: Cigarette or Chew, Let’s Talk Vaping 
4. Performance Assessment: Advocating to Reduce Vaping 
5. Instructor’s Presentations for PowerPoint®: Lesson 5.3 slide presentation and guided 

worksheet 
6. Lesson 5.3 Pre-Assessment and Post-Assessment 

Activity Types and Descriptions 
Select from the following activities to meet your classroom needs: 

Bell Ringers (10–15 minutes) 
 Choose from the prompts shown: 

 What do you think would be an appropriate consequence for someone who 
smokes during pregnancy? 

 What do you think would be an appropriate consequence for a parent who 
smokes in front of a child? 

 Would you be friends with someone who smokes cigarettes? chews tobacco? 
vapes? Why or why not? 

 Would you date someone who smokes cigarettes? chews tobacco? vapes? Why 
or why not? 

 Should clothing companies make clothing that helps people hide the use of 
vaping products? Why or why not? 

 Would it be more difficult for you to refuse a cigarette or vaping device? Why? 
 Would your parents/trusted adults be more concerned if you were smoking 

cigarettes or vaping? Why?  
 How big of a deal is vaping at your school? 

Use one of the following activities for helping students respond. 
 Ask students to think about their responses to a prompt. The prompt can be 

posted on the board as students enter class. 
 Have students think about a prompt for one minute and then share with a 

partner. The teacher can walk around and listen as this occurs. 
 Do the above, then randomly call on a few students to share their ideas with the 

class. 
 Have students think for one minute and then share with a partner, but focus on 

being a good listener. The teacher might say, “As you share your ideas on this 
prompt, be sure to be an active listener. You’ll be sharing your partner’s name 
and ideas if you’re called on.” The teacher can then randomly call on someone, 
saying, “Can you please introduce your partner and share their response to our 
prompt?” 

 Have students journal in response to a prompt. 
 Print a prompt on a small slip of paper. Pair up students and have them discuss 

the prompt as you all walk on a short path around the school. 

Let’s Look at the Instructor Resources

Lesson Plans Detailed lesson plans provide options for teaching your class from beginning 
to end. Correlated to the national standards, these time-saving plans are ready 
to implement into your course. Easily customize these plans to fit your unique 
classroom needs and teaching style. Lesson plans are available for every lesson and 
module review.

Access Content Lesson Updates
The Instructor Resources are periodically updated 

with new lessons, which include lesson content with 
review questions, infographics, a skills-based activity 

worksheet, and answer keys, to provide current 
information on changing health topics.

Editable, accessible resources!
Simple Docx/Word design allows for
easy import  into Google Classroom

or  an LMS 

Includes the National Health Education and 
Sex Education Standards (in Comprehensive 

Health Skills for High School only)!
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PowerPoint® Presentations
Presentations are editable and can easily be customized 
to meet daily teaching needs.

Includes
PowerPoint

Guides
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Teacher-Directed
Activities

Teacher-Directed Activities, developed by the 2020 SHAPE America Western 
District Teacher of the Year Diane Farthing, reinforce content and/or health skills 
throughout the program.

Health Skills for High School: Role-Play 
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Teacher-Directed Activity 
Interpersonal Communication: Role-Play 
Activity Goal 
Provide students practice using refusal skills. 
Materials Needed 

• Access to technology for recording and then watching a recorded role-play 

• Copies of the Role-Play Peer Evaluation Form for each student 
Activity Preparation 
In this activity, students will role-play a situation requiring refusal skills and record the role-play. 
Students will evaluate each other’s interpersonal communication skills and have the opportunity to 
watch their role-plays and identify areas for improvement.  
If this skill is new to your students, you may choose to have them only focus on some of the criteria. 
You could also provide a script for students if that is more appropriate for your students. 
Activity Instructions 

1. Introduce students to the activity and explain that you will be practicing refusal skills. Divide 
students into groups of four and distribute copies of the Role-Play Peer Evaluation Form. 

2. Present students with the following scenario: Person A has an energy drink and is trying to get 
Person B to try the drink. Person B does not want to use drugs of any kind and knows that 
caffeine is a drug. You can also present students with a different scenario. 

3. Have students create a realistic role-play of this situation. Two people will play person A and 
person B. The third group member will record a video of the role-play, and the fourth group 
member will fill out the Role-Play Peer Evaluation Form for the student showing refusal skills 
(person B). Students can rotate roles and perform the role-play several times. 

4. Have students study their peer evaluations and watch the videos of their role-plays to determine 
any areas they would like to focus on for improvement. 

  

Health Skills for High School: Role-Play 
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Role-Play Peer Evaluation Form 
The following rating scale shows an evaluation of your task performance. These criteria can help to 
indicate your level of achievement for each category of the rubric. 

Criteria Always 
(3) 

Sometimes 
(2) 

Rarely 
(1) 

Never 
(0) 

Category 1: Timing and Method 
Chose an appropriate time, place, and method for the conversation 3 2 1 0 

Category 2: Body Language: Confident Posture  
Kept shoulders back and faced person 3 2 1 0 

Was free of nervous mannerisms 3 2 1 0 

Showed respect for personal space/“bubble” 3 2 1 0 

Category 3: Body Language: Direct Eye Contact 
Looked into the other person’s eyes without staring or getting in the person’s 
face 

3 2 1 0 

Maintained direct eye contact 3 2 1 0 

Category 4: Speaking  
Was direct and concise, not too wordy 3 2 1 0 

Was loud enough the listener could hear, but did not yell 3 2 1 0 

Used an appropriate, assertive tone (not sarcastic or accusatory) 3 2 1 0 

Used appropriate refusal skill(s) 3 2 1 0 

Used I-statements instead of you-statements 3 2 1 0 

Did not use profanity or insults or try to make the person feel badly 3 2 1 0 

Supported ideas with facts, if appropriate 3 2 1 0 

Did not stumble on words or use “Uhms”. Number of “Uhms”: 3 2 1 0 

Proficiency Level 
Exceeding Proficient Developing Beginning 

Received all 3s or mostly 3s 
and no more than two 2s. Received all 3s and 2s. Received mostly 3s and 2s, 

with no more than two 1s. 
Received more than two 1s or 

any 0s. 

Feedback: 
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Teacher Instructions 
Performance Assessment: Advocating for Health 
Is Marijuana Legal or Not? Special Concerns for Teens 
Standard 8: Students will demonstrate the ability to advocate for personal, family, and community 
health. 
Materials Needed 

• Copies of the Performance Assessment: Is Marijuana Legal or Not? Special Concerns for Teens 
handout and its associated rubric for each student 

Activity Preparation 
In this performance assessment, students will review information in Lesson 5.5 (Other Drug Misuse). 
Then, they will research the health effects of marijuana and create a flyer sharing their findings. An 
editable rubric is provided with this activity and can be customized for the unique needs and abilities of 
your classroom and students. 
This performance assessment is a summative assessment for standard 8 of the National Health Education 
Standards. Before this assessment, be sure to provide students practice in this skill. If students struggle 
with this assessment, provide additional reinforcement in this skill area until students master the skill. 
Differentiation 
This assessment can be done individually, in pairs, or in small groups, depending on student ability and 
your preferences. Students may choose the format (i.e., handwritten or electronic) that best fits their 
abilities, language mastery, interests, learning styles, and strengths. 
If needed, ELA students may complete this assessment in their home language. If students have access 
to technology, they can use a word processing or layout software to create their product. 
Activity Instructions 

1. Introduce students to the activity. Explain that students will be assessed on standard 8, 
advocating for health. Distribute copies of the Performance Assessment: Is Marijuana Legal or 
Not? Special Concerns for Teens handout to students. It is not necessary to give them a copy of 
the assignment if it is provided electronically. 

2. Inform students that they will be researching and creating a flyer about the health effects of 
marijuana. Emphasize to students that they must include all the requirements and follow the 
expectations outlined in the Performance Assessment: Is Marijuana Legal or Not? Special 
Concerns for Teens Rubric.  

3. Once projects are complete, you may want to close the activity by allowing students to share 
their work with a partner, with the whole class, or through participation in a gallery walk. 

  

Health Skills for High School: Is Marijuana Legal or Not? Special Concerns for Teens 

2 

Copyright © 2025 Goodheart-Willcox Co., Inc. All Rights Reserved. You may not reproduce or allow unauthorized access to 
any G-W course or other materials, except as permited by U.S. copyright law. Such materials may be used for your own 
educa�onal purposes only, in a loca�on not accessible by the general public. 

Performance Assessment: Advocating for Health 
Is Marijuana Legal or Not? Special Concerns for Teens 
Instructions: For this performance assessment, you will research and then share valid and reliable 
information about marijuana. Legalizing marijuana for both medical and recreational use is becoming 
more and more common. Unfortunately, the effects of marijuana on teens are not well researched. 
Follow the instructions for each part of this assessment. 
Part 1 
Instructions: To begin, use the Centers for Disease Control and Prevention (CDC) and National 
Institute on Drug Abuse for Teens websites to explore some issues that might be unique to teen 
marijuana use. Indicate three reasons you think each source is or is not reliable. 

Source Reliability 
CDC List three reasons this source is or is not reliable: 

National Institute on 
Drug Abuse for Teens 

List three reasons this source is or is not reliable: 

Part 2 
Instructions: Using the sources from part 1 and other reliable and valid sources, research the increased 
risks teens have for certain effects of marijuana. Choose four of the following effects and make notes 
about the risk for teens. 

Effects Risk for Teens 

Marijuana addiction 
Teen risk: 

Long-term learning and 
memory issues if heavy use 

begins during youth 

Teen risk: 

Chronic cough and 
bronchitis 

Teen risk: 

Schizophrenia in some 
people with higher genetic 

risk 

Teen risk: 

Available with every module, Performance Assessments developed by the 
2020 SHAPE America Western District Teacher of the Year Diane Farthing 
offer opportunities to assess skill mastery and health knowledge. Assessments 
are differentiated for accessibility for all skill levels and abilities and include 
detailed rubrics.
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Effects Risk for Teens 

Recurrent episodes of severe 
nausea and vomiting 

Teen risk: 

Reduced school 
performance 

Teen risk: 

Reduced life satisfaction 
Teen risk: 

Impaired driving 
Teen risk: 

Part 3 
Instructions: Using the information you have gathered, choose one risk you think is most important for 
teens to know about. Design a one-page flyer to help educate youth about the specific danger you have 
researched. Your target audience is teens your age. Your flyer should include 

• a powerful slogan that will capture the attention of your reader 
• at least two important facts supporting your slogan; and 
• pictures to make your flyer more visually appealing. 

Your teacher will provide a rubric for this assessment. 
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Performance Assessment: Is Marijuana Legal or Not? Special Concerns 
for Teens Rubric 

Category Exceeding (3) Proficient (2) Developing (1) Beginning (0) 

Content 

Flyer includes all 
required information: a 

slogan, and two 
important facts. All 

information is accurate 
and relevant. 

Flyer includes the 
required information, 

but one piece was either 
not accurate or not 

relevant. 

Flyer includes most of 
the required 

information, and/or 
there were multiple 

examples of 
information that is not 

accurate or not relevant. 

Flyer is missing key 
required information. 

Originality/ 
Appropriate/ 
Interesting 

Flyer showed a large 
amount of original 

thought, and the ideas 
were creative and 

inventive. Product was 
appropriate for the 

audience and extremely 
interesting. 

Flyer showed some 
original thought and 

showed new ideas and 
insights. Product was 

appropriate for the 
audience, but not 

extremely interesting. 

Flyer showed little 
evidence of original 

thinking. Product was 
either appropriate or 
interesting, but not 

both. 

Flyer used other 
people’s ideas or was 
neither appropriate for 

the audience nor 
interesting. 

Clear 
Message 

The health-enhancing 
message was extremely 

clear. 

The health-enhancing 
message was clear. 

The health-enhancing 
message was somewhat 

clear. 

The health-enhancing 
message was unclear. 

Organization Content was extremely 
well organized. 

Content was well 
organized. 

Content was somewhat 
organized. 

There was no clear or 
logical organization, or 

just facts were 
presented. 

Presentation 

Flyer includes 
interesting visuals and 

proper spelling and 
grammar and is 
presented in an 

extremely attractive 
format. 

Flyer had two of the 
three components: 
interesting visuals, 
proper spelling and 

grammar, and attractive 
format. 

Flyer had one of the 
three components: 
interesting visuals, 
proper spelling and 

grammar, or attractive 
format, but the message 

is still clear. 

One of the three 
components distracted 
to the extent that the 
message was unclear. 

Proficiency Level 

Exceeding Proficient Developing Beginning 

Received all 3s or mostly 3s 
and no more than two 2s. Received all 3s and 2s. Received mostly 3s and 2s, 

with no more than two 1s. 
Received more than two 1s 

or any 0s. 

Feedback: 

Rubrics
Included
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Available for every module and organized by lesson, the parent/other trusted adult engagement 
homework assignment will extend learning home and encourage valuable health conversations 
and skills practice.

Parent/Other Trusted Adult Engagement Assignments

Health Skills for High School: Let’s Talk Vaping 
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Parent/Other Trusted Adult Engagement Assignment 
Let’s Talk Vaping 
Instructions: For this assignment, you will have a conversation with a parent, guardian, other adult 
family member, or other trusted adult. To begin this assignment, find or take a picture of a product 
display or advertisement for vaping devices. Record the location of the display or advertisement and the 
name and age of the adult you choose to have this discussion. Follow the steps and ask the questions 
shown. Afterward, complete the reflection that follows these questions. 

1. Location of vaping product display or advertisement: 
2. Name of adult: 
3. Age of adult: 

Questions 
1. At the beginning of your discussion, share what you have learned about vaping with the trusted 

adult. Talk about the dangers of vaping and ways companies target teens. Then, discuss the 
following questions: 

A. Do you think vaping is a big deal? 
Answer: 
B. How big of a problem do you think vaping is at my high school? 
Answer: 
C. What are some possible future consequences for teens who vape once in a while? who 

vape regularly? 
Answer: 

2. Share the following statistic with the trusted adult: The biggest source of e-cigarette advertising 
to youth is retail stores. In 2016, 68 percent of middle and high school students were exposed to 
e-cigarette advertising in retail stores, compared with the internet (40.6 percent), TV∕movies 
(37.7 percent), and newspapers∕magazines (23.9 percent). Discuss these questions: 

A. Do these statistics sound reasonable to you? Why or why not? 
Answer: 
B. Where have you seen advertising for e-cigarettes and vaping devices? 
Answer: 
C. This statistic is from 2016. Predict how the percentages might have changed since then. 

Explain your thinking. 
Answer: 

3. Show the trusted adult the pictures of the display or advertisement. Then discuss the following 
questions: 

A. Do you feel this display or advertisement targets young people? Why or why not? 
Answer: 
B. Do you feel the display or advertisement does enough to discourage youth from using 

these products? If so, why? If not, what else do you think could be done? 
Answer: 

Health Skills for High School: Let’s Talk Vaping 
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Reflection 
Instructions: Write a two- or three-sentence reflection summarizing your thoughts and feelings about 
the discussion. What did you learn? 

Answer: 

Spanish
Resources
Included! 
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Opt-Out Activities
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Guide to Opt-Out Materials 
For some sensitive health topics, such as sexual health, you may be required to send 

out letters for parents/guardians to opt their children in or out of this instruction. A 
sample parent/guardian letter is included in these resources. You can customize it 
according to your state and district requirements. 

If students have been opted out of certain sensitive content, you should separate them 
from the rest of the class during this instruction. When covering sensitive material, you 
may need to provide students who do not participate with alternative activities. Identify if 
your opt-out students are self-directed or if they may need additional guidance. Some 
activities may require classroom time to explain to students. 
Opt Out Alternative Activities by Content 

In this section of the Instructor Resources, you will find activities you can assign or 
customize for your students. Some of these activities may look familiar, as they are also 
included in other lessons in the curriculum. Most have been modified from their original 
content to be appropriate for opt-out students. 

When assigning alternative activities, it can be helpful to align what students are 
learning whether or not they participate in the full curriculum. Following is a guide 
showing how you can correlate what you are teaching in the classroom with appropriate 
alternative activities for opt-out students. 
Any Topic 

You can customize the activities below to your classroom needs. If you have a 
specific topic you have not covered in class, you may select that for your students’ focus. 
You may also ask your students if they have a particular topic they are interested in and 
provide approval before they begin their activity. 
Template Activities Description 

Conducting a Research Project 
Template 

Conducting a Research Project Template (EXISTING 
ACTIVITY); students conduct a research project on a 
topic approved by the teacher 

Analyzing Influences Template Analyzing Influences Template (EXISTING 
ACTIVITY); students analyze various influences in 
relation to a topic or situation of their choosing 

Validity and Reliability Checklist Validity and Reliability Checklist (EXISTING 
ACTIVITY); students evaluate the validity and 
reliability of a source of their choosing 

Decision-Making Template Decision-Making Template (EXISTING 
ACTIVITY); students use the decision-making 
process in response to a topic or situation of their 
choosing 

Goal-Setting Template Goal-Setting Template (EXISTING ACTIVITY); 
students set a SMART goal in response to a topic or 

Health Misinformation—Page 2 
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Skill Development: Decision-Making 
Health Misinformation 
Instructions: Read the scenarios that follow and choose one. Use the decision-making 
process to decide how to handle this situation. A sample format is provided. 

Scenario 1 You hear two students talking in the locker room. They are talking 
about diet pills, skipping meals, and other unhealthy ways of managing weight. You 
know what they are saying is totally incorrect. What do you do? 

Scenario 2 You have done your research and know that a particular website about 
disease prevention is totally biased. Your teacher is citing the source as valid and reliable. 
What do you do? 
1. Define the Decision or Problem 
Instructions: Identify the decision or problem that needs to be made or solved. 

Answer: 

2. Explore Alternatives and Options 
Instructions: Brainstorm all possible alternatives. 

1. Alternative: 
2. Alternative: 
3. Alternative: 
4. Alternative: 
5. Alternative: 

3. Consider the Consequences 
Instructions: Evaluate each alternative. Does it align with your values, goals, and 
resources?  How will it affect others? A sample format is provided. 

Alternative Pros Cons 

Alternative: Pros: Cons: 

Alternative: Pros: Cons: 

Alternative: Pros: Cons: 

Alternative: Pros: Cons: 

Alternative: Pros: Cons: 
Table 1 Pros and cons table 

4. Identify the Best Alternative 
Instructions: After examining the pros and cons for each alternative, rank them from 1 to 
5. One should be your best alternative. A sample format is provided. 

Activities are available for students whose parents/guardians did not opt in to the 
human sexuality content. 
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Test Generator
The ExamView® Assessment Suite allows you to quickly and easily create assessments. 
For those using a Learning Management System, the Question Bank Files will be 
imported allowing teachers to create customized exams, which are auto-graded. With 
both options, teachers can choose questions of varying levels of difficulty to further 
differentiate for students.

Name: ________________________________ Class: _____________ Date: _______  ID: A 

1 

 

Easy 

Matching 

Match the following terms and identifying phrases. 

A. carcinogens 

B. e-liquid 

C. nicotine 

D. tobacco 

E. vaping device 

 _____  1. Tobacco product that heats tobacco or synthetic nicotine without burning it. 

 _____  2. Plant with leaves that contain the chemical nicotine. 

 _____  3. Toxic chemical substance that gives tobacco products their addictive quality. 

 _____  4. Cancer-causing substances. 

 _____  5. Substance made of nicotine and other chemicals that is heated during vaping. 

Multiple Choice 

Identify the choice that best completes the statement or answers the question. 

 _____  6. A person becomes reliant on a substance during the ____ stage of substance use. 

A. addiction 

B. dependence 

C. disorder 

 _____  7. Which of the following is a combustible tobacco product? 

A. cigarettes 

B. e-cigarettes 

C. hookah pens 

Essay 

Provide complete responses to the following questions or statements. 

 8. What is the first stage of substance use? 

 

 9. What does COPD stand for? 

 

 10. What are three treatment methods for nicotine addiction? 
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Intermediate 

Multiple Choice 

Identify the choice that best completes the statement or answers the question. 

 _____  1. A person becomes reliant on a substance during the ____ stage of substance use. 

A. addiction 

B. dependence 

C. disorder 

D experimentation 

 _____  2. Which of the following is a combustible tobacco product? 

A. cigarettes 

B. e-cigarettes 

C. hookah pens 

D. vaporizers 

 _____  3. Which of the following is an effect of tobacco use on the cardiovascular system? 

A. decreased heart rate 

B. low cholesterol 

C. low blood pressure 

D. constricted blood vessels 

 _____  4. What effect does tobacco use have on personal appearance? 

A. clean teeth 

B. thick hair 

C. improved appearance of skin  

D. bad breath 

Essay 

Provide complete responses to the following questions or statements. 

 5. List the five stages of substance use. 

 

 6. Explain the difference between secondhand smoke and thirdhand smoke. 

 

 7. What are the three lung diseases that make up COPD? 
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Difficult 

Multiple Choice 

Identify the choice that best completes the statement or answers the question. 

 _____  1. A person becomes reliant on a substance during the ____ stage of substance use. 

A. addiction 

B. dependence 

C. disorder 

D experimentation 

E. tolerance 

 _____  2. Which of the following is a combustible tobacco product? 

A. cigarettes 

B. e-cigarettes 

C. hookah pens 

D. vaporizers 

E. snuff 

Short Answer 

Provide complete responses to the following questions or statements. 

 3. Vaping is a harmless alternative to smoking. Is this statement true or false? Explain. 

 

 4. Nicotine affects the brain by causing the release of a chemical called dopamine. Is this 

statement true or false? Explain. 

 

 5. Using nicotine makes someone more likely to get the common cold, flu, and pneumonia. Is this 

statement true or false? Explain. 

 

Essay 

Provide complete responses to the following questions or statements. 

 6. What are four complications that can occur for pregnant people who use nicotine? 

 

 7. List five government regulations on tobacco products that help prevent nicotine 

addiction. 

 

Lesson pre-assessments and
post assessments are ready to 

use! Differentiated exams are also 
available in the Instructor Resources 

as Word documents.
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